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BACKGROUND FOR THE READER 

MIDWAYCOLLEGE TEACHER EDUCATION DELIVERY SYSTEM 

As part of its mission, the Midway Teacher Education Program is delivered through a traditional 

day programoffered on the Midway campus, an evening-weekend program for non-traditional 

candidates through the MidwaySchool for Career Development, and an Online program.  The 

evening/weekend program is offered at various sitesacross Kentucky. 

The Bachelor of Arts in Elementary Education (P-5) program certifies graduates to teach 

primary through grade five in Kentucky.  The Bachelor of Arts Degree in Middle School (5-9) is 

offered in the following areas of academic emphasis: English/Communication, Mathematics, 

Social Studies, and Science. The Bachelor of Arts Degree in Secondary School is offered in the 

following areas: Biology Education, English Education, and Secondary Education. Special 

education Learning and Behavior Disorders (LBD) is a dual certificate with either elementary or 

middle school. This option will require two additional semesters of course work prior to student 

teaching. 

Day Program:  Teacher education is offered in a traditional 16-week semester format on the 

Midway campus to women enrolled in the Day program as residential or commuter candidates.  

Introductory teacher education coursework typically begins in the freshman year with formal 

application and admission into the teacher education program during the sophomore year. 

After formal admission, coursework continues through senior year, including a semester of 

student teaching. A growing number enrolled in the day program are non-traditional 

candidates. 

Evening/Weekend Program:  Teacher education is offered on evenings and weekends in an 

ŀŎŎŜƭŜǊŀǘŜŘ ŦƻǊƳŀǘ ǘƻ ǿƻƳŜƴ ŀƴŘ ƳŜƴ ŜƴǊƻƭƭŜŘ ƛƴ aƛŘǿŀȅΩǎ {ŎƘƻƻƭ ŦƻǊ /ŀǊŜŜǊ 5ŜǾŜƭƻǇƳŜƴǘ 

(SCD).  Candidates enroll in a cohort that begins at the same time and completes the teacher 

education classes together. SCD teacher education sites are located at community colleges 

from Louisville to southern and eastern Kentucky. Candidates have already taken or are taking 

concurrently the general education courses primarily through the community college; 

candidates enroll in Midway for the professional coursework.  The teacher education 

coursework is taught over 5 semesters (2 ½ years) including student teaching.  Consequently, 

evening-weekend candidates are formally admitted to teacher education during the 2nd 

semester of professional coursework.  Teacher education courses are compacted and taught in 

8-week sessions on Friday nights and Saturday mornings.  Two 8-week sessions are offered 

each semester, typically resulting in four courses (12 credits) completed each semester for full-

time standing.   Some offerings may be available on mid-week evenings. 
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Online:  Teacher education is offered online in an accelerated format to women and men 

ŜƴǊƻƭƭŜŘ ƛƴ aƛŘǿŀȅΩǎ {ŎƘƻƻƭ ŦƻǊ /ŀǊŜŜǊ 5ŜǾŜƭƻǇƳŜƴǘ ό{/5ύΦ  /ŀƴŘƛŘŀǘŜǎ ŜƴǊƻƭƭ ƛƴ ŀ ŎƻƘƻǊǘ ǘƘŀǘ 

begins at the same time and completes the teacher education classes together. Candidates 

have already taken or are taking concurrently the general education courses primarily through 

the community college; candidates enroll in Midway for the professional coursework.  The 

teacher education coursework is taught over 5 semesters (2 ½ years) including student 

teaching.  The semester prior to student teaching, methodsclasses are held on the 

MidwayCollege campus consisting of four weeks of hands-ƻƴ ƭŜŀǊƴƛƴƎΦ  aƛŘǿŀȅΩǎ ŜŘǳŎŀǘƛƻƴ 

courses are blended and attendance in a traditional classroom setting is necessary to fully 

prepare for student teaching.  Since classes are taught on the MidwayCollege campus, housing 

accommodations are provided for out-of-town candidates. The program is also open to out-of-

state candidates and it is the responsibility of the candidate to contact their state Department 

of Education for certification requirements.  

Master of Arts in Teaching Programs: Teacher education at the initial certification level is 

offered in a 39-42 hour blended (online and face-to-face) format.  MAT certificates may earned  

for:1) middle grades language arts, mathematics, science, and social studies, 2) high school 

mathematics, biology, and English, and 3) learning and behavior of disorders. 

Candidates enroll in a cohort that begins with an intensive on-campus, summer immersion and 

ends with a capstone course that requires candidates to document proficiency in Kentucky 

Teacher Standard.  They must also be able to document proficiency in implementing SPA 

standards and using the core content for assessment and the program of studies to plan 

instruction. Candidates participating the MAT middle and high school programs hold at least a 

ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ƻǊ ƛǘǎ ŜǉǳƛǾŀƭŜƴǘ ŦǊƻƳ ŀƴ ŀŎŎǊŜŘƛǘŜŘ ƛƴǎǘƛǘǳǘƛƻn of higher education in the 

desired teaching area. They must earn passing scores on Praxis II content area examinations 

prior to program entry and have a grade point average of 2.5 on a 4.0 scale to demonstrate 

knowledge of their content. Candidates participating in the LBD program must hold a bachelors 

degree with the same grade point average requirement.  Unlike candidates in the middle and 

high school program whose teacher preparation consists primarily of pedagogy, candidates in 

the LBD program must take content and pedagogy courses.  Candidates may earn teacher 

certification through either an alternate route that requires the candidate to be employed as 

the teacher of record while taking coursework or through a traditional route program that 

includes clinical practice (student teaching) experiences.  

Consistency Across the Delivery System:  Although there are variations in the delivery system 

(location, day v. evening/weekend status), there is intentional high consistency in the learning 

outcomes. 

The performance measures and criteria for all checkpoints are the same across locations and 
programs.  Candidates are expected to perform at the proficient level, and assessors are trained 
to use the same rubrics for scoring performance.   
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Although criteria may vary, the basic structure of the assessment system is the same for 
graduate and undergraduate level programs except the inclusion of a fourth checkpoint for 
graduate level programs.  In undergraduate programs, checkpoint three is dedicated to 
program completion AND follow up data. In graduate level programs, checkpoint three is 
dedicated to completion of coursework and clinical practice.   

 
Checkpoint four is dedicated to participation in KTIP (alternate route teacher certification) and 
follow up data.  It was included to accommodate candidates in graduate level, alternate route, 
initial certification programs who must complete KTIP to be considered program completers.  
By law, candidates in alternate route programs have three years to complete coursework and 
KTIP.  To be a program completer in our alternate route programs, candidates must successfully 
complete KTIP by the end of the third year.  As with undergraduate programs, the performance 
measures and criteria for all checkpoints are the same across locations and programs.  
Candidates are expected to perform at the proficient level, and assessors are trained to use the 
same rubrics for scoring performance. Common policies and procedures are used for reporting 
results and/or necessary remediation to candidates and appropriate unit personnel. 
 
A standard syllabus is used for all sections of each course, including:  goals; performance 
measures; assessment aligned to the standards; common rubrics for major candidate 
performances; and content (major topics) aligned with applicable specialty professional 
associations. Individual professors customize the teaching methods, strategies, resources and 
tools to support candidate learning and performance for delivery during 8-week or 16-week 
formats. 
 
Aggregated data on candidate performance on standards is reviewed and analyzed for program 
improvement through a common review process.  Data can be disaggregated by cohort entry 
point, location, and program. Current sites and certification programs offered are listed below.  

Site Location P-5 5-9 LBD Secondary  

Biology 
Secondary  
English 

Secondary 
Math 

Day Program Midway Campus X X X X X X 

Campus SCD Midway Campus X X X    

Cynthiana SCD Maysville Community College 

Licking Valley Campus 

X X X    

Louisville SCD Jefferson Community College X X X    

London SCD Somerset Community College  

Laurel Campus 

X X X    

Online Online and On-Campus X X X  X X 

Maysville SCD Maysville Community College X X X    

Somerset SCD Somerset Community College X X X    

Whitesburg 

SCD 

Southeast Community College X X X    
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CONTINUOUS ASSESSMENT PLAN 

OVERVIEW 

The Midway Continuous Assessment Plan is based on its Conceptual Framework for the Teacher 

Education Program and is designed to meet the National Council for Accreditation of Teacher 

Education (NCATE) standards for teacher education programs, particularly those regarding the 

performance of its candidates: 

NCATE Standard 1:  Candidate Knowledge, Skills and Dispositions 
 NCATE Standard 2:  Assessment System and Unit Evaluation 

 

The Midway College Teacher Education Program Conceptual Framework is based on a 

constructivist, multicultural approach and centered on the theme, Teachers:  Professional 

Leaders Making a Difference.  Faculty members have outlined four important functions of 

teacher education and roles its graduates should reflect in the world of practice. First, graduates 

must demonstrate mastery of a body of knowledge consisting of conceptual and pedagogical 

constructs. Second, graduates must demonstrate leadership and critical thinking. Leadership is 

developed through higher level problem solving and decision making skills, involving mentoring, 

modeling, and facilitating. Leadership requires attention to diversity along with receptivity and 

understanding of varied cultural values and attitudes. Third, graduates must demonstrate 

positive dispositions towards self and others, towards purpose and towards their frame of 

reference. Accordingly, the program emphasizes collaborative and cooperative learning, self-

reflection, and attention to life experiences as a means of demonstrating dispositions. They seek 

to understand human diversity and continually refine teaching practices to deliver enriched 

learning. Finally, graduates will show a mastery of professional knowledge. Professional 

knowledge incorporates thinking through action research, problem solving, and decision making. 

Knowledge embraces diversity through interdisciplinary learning, multiple intelligences, ways of 

knowing and learning styles. These combined dispositions contribute to the formation of a true 

professional educator. They will enable graduates to make a difference embodied by inclusive 

classrooms, encouragement of high achievement from all students, self-actualization as a model, 

and positive change in the lives of individual students.  

The four functions (Pedagogy, Leadership, Dispositions, and Knowledge) are clarified by the 
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following four strands intertwined throughout the curriculum that prepare graduates as 

professional leaders who:   

Á demonstrate a mastery of the conceptual and pedagogical knowledge and skills base for 

teaching;  

Á think critically, solve problems, and act decisively;  

Á demonstrate positive dispositions as teacher leaders; and  

Á are receptive to varied cultural values, attitudes and diversity.   

The above listed strands are part of the continuous assessment system used at Midway.  

They are embedded and assessed in coursework, dispositions, and clinical practice experiences.  

These strands are closely aligned with Kentucky Teacher Standards which are regularly and 

systematically assessed during course progression, clinical practice, and transition points.   For 

example, professionalism is addressed in courses such as Introduction to Education, Curriculum 

and Methods, Classroom Management, Clinical Practice Seminars, and Teaching and Learning 

Seminars.  Within these courses, professors and candidates discuss and demonstrate the 

knowledge, skills, and dispositions associated with professional behavior and attitudes required 

of effective teachers.  During clinical practice, school and college faculty members assess 

candidates on Kentucky Teacher Standards that align perfectly with tenets of the thematic 

strands.  

Positive and effective (professional) interaction with students, colleagues, parents, and 

other stakeholders, resulting from a constructivist approach to learning, is a guiding theme of 

the Midway teacher preparation program.  Candidates are assessed on their ability to design 

and plan lessons that build on prior knowledge and experiences, implement and manage 

instruction that helps all students learn, and incorporate multiple forms of assessment to 

determine teaching and learning needs.  These behaviors are indicators of the thematic strand 

that permeates the teacher preparation program and thaǘ ǿŜ ƛŘŜƴǘƛŦƛŜŘ ŀǎ άǇǊƻŦŜǎǎƛƻƴŀƭƛǎƳΦέ 

 

Candidate Performance Standards.  Candidate performance is assessed at the beginning, 

during and at the end of the program as well as after graduation during initial employment.  

This assessment is anchored to the state standards for new teachers set by the Kentucky 

Education Professional Standards Board, as well as in a unit standard specific to the Midway 

CollegeDispositions described in the Conceptual Framework.   To complete the program and be 
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recommended for teacher certification, Midway candidates are expected to demonstrate 

mastery on those standards: 

KTS 1. Demonstrates Applied Content Knowledge 
KTS 2. Designs and Plans Instruction 
KTS 3. Creates and Maintains Learning Climate 
KTS 4. Implements and Manages Instruction 
KTS 5. Assesses and Communicates Learning Results  
KTS 6. Demonstrates and Implementation of Technology 
KTS 7. Reflects on and Evaluates Teaching and Learning  
KTS 8. Collaborates with Colleagues/Parents/Others 
KTS 9. Evaluates Teaching and Implements Professional Development 
KTS 10. Provides Leadership within School/Community/Profession 
 

These standards are measured in each course through various performance measures. A table 

άKentucky Teacher Standard Experiences/ Performance Measures by Courseò is included in the Appendix 

outlining these measures. 

In addition to the previous standards, the Midway CollegeDispositions are inherent in the 

Conceptual Framework and theme, Teachers:  Professional Leaders Making a Difference, and 

are embedded in the Midway curriculum.  They reflect attitudes, values and beliefs that are 

foundational to the program at Midway and are clearly related to expectations in the P-12 

educational work place. 

Midway College Dispositions:  The teacher demonstrates leadership dispositions through a deepening 

knowledge of self and the ability to think critically, solve problems and act decisively, and a commitment 

to cultural values, attitudes and diversity. 

MCD 1   The teacher leader initiates and supports positive educational change. 

MCD 2   The teacher leader demonstrates skills of a reflective educational leader who perceives 

both self and others as empowered. 

MCD 3    The teacher leader commits to a deepening understanding of human diversity. 

MCD 4    The teacher leader seeks and continually refines teaching practices that communicate 

high expectations and generate enriched learning for all students.  

MCD 5    The teacher leader promotes student learning through active knowledge construction. 

MCD 6    The teacher leader collaborates in critical thinking for the purpose of instructional 

improvement. 
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Dispositions are monitored throughout the teacher preparation process.   Candidates are introduced to 
the dispositions during the summer immersion.  From that point on, candidates are required to define, 
discuss, and illustrate dispositions with examples and non-examples. Dispositions are assessed at each 
transition checkpoint.  At checkpoint one, entry into the program, letters of recommendation and 
ƛƴǘŜǊǾƛŜǿǎ ŀǊŜ ǳǎŜŘ ǘƻ ǘŀƪŜ ŀƴ ƛƴƛǘƛŀƭ ƭƻƻƪ ŀǘ ŎŀƴŘƛŘŀǘŜǎΩ ŘƛǎǇƻǎƛǘƛƻƴǎ ŦƻǊ ǘŜŀŎƘƛƴƎΦ  CƻǊ ŎƘŜŎƪǇƻƛƴǘǎ ǘǿƻ 
through four, candidates are required to complete a disposition essay that outlines how they 
demonstrated each disposition during their field experiences and clinical practice.  During these 
checkpoints, review committee members also assess dispositions through pre-determined interview 
questions directly related to knowledge of the expected dispositions.  Cooperating teachers, college 
supervisors, and employers assess dispositions by using the disposition assessment form and rubric that 
was piloted during the 2007-08 academic year.    Candidates are also asked to do a self-assessment of 
their dispositions using this form.  A copy of the disposition rubric used by clinical faculty and candidates 
is attached as an appendix to the CAP.  To provide evidence of how important incorporating and 
assessing dispositions are to unit faculty, a copy of a disposition document that outlines how disposition 
are incorporated in the undergraduate curriculum is also attached.. 
 

ASSESSMENT SYSTEM 

Individual Candidate Performance Measures and Decisions- In order to assure that candidates 

achieve mastery of these standards, the teacher education program has developed an 

ƛƴǘŜƎǊŀǘŜŘΣ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ǎŜǘ ƻŦ ƳŜŀǎǳǊŜǎ ǘƘŀǘ ŜǾŀƭǳŀǘŜǎ ŜŀŎƘ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ ƻƴ ǘƘŜ 

standards throughout professional coursework and field placement experiences.  At three 

ǎǇŜŎƛŦƛŎ ŎƘŜŎƪ Ǉƻƛƴǘǎ ƛƴ ǘƘŜ ǇǊŜǇŀǊŀǘƛƻƴ ǇǊƻƎǊŀƳΣ ŜŀŎƘ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎ ƛǎ ǊŜǾƛŜǿŜŘΣ ƭŜŀŘƛƴƎ 

to a decision on whether the candidate is ready to move forward or whether remediation is 

needed.  As described more cƻƳǇƭŜǘŜƭȅ ǳƴŘŜǊ ά5ŀǘŀ /ƻƭƭŜŎǘƛƻƴΣ !ƴŀƭȅǎƛǎ ŀƴŘ 9ǾŀƭǳŀǘƛƻƴέΣ 

candidates receive this feedback as part of their program planning:  

Á when the candidate applies for formal admission into the teacher education 

program (Checkpoint 1: Entry to Teacher Education)  

Á when most coursework is completed and the candidate applies for the 

culminating student teaching experience (Checkpoint 2: Entry to Student 

Teaching)  

Á when the candidate has completed student teaching and the program and is 

ready to be recommended for certification (Checkpoint 3: Program Completion) 

For the proposed MAT traditional route programs, checkpoints are the same as those in the 

undergraduate programs A fourth checkpoint has been included that provides the unit with 

feedback from candidates, P-12 partners, and recent graduates.  For the proposed MAT 

alternate route programs, the checkpoints are:  Checkpoint I (entry to graduate and alternate 
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route programs, Checkpoint II (participation in clinical practice), Checkpoint III (exit from clinical 

practice and coursework completion), and Checkpoint IV (program completion and follow-up 

surveys),   

¢ƘŜǊŜ ŀǊŜ ƳǳƭǘƛǇƭŜ ƳŜŀǎǳǊŜǎ ŦƻǊ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ŜŀŎƘ ǎǘŀƴŘŀǊŘΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ 

dispositions, at each of these checkpoints and over time.    Through the various measures, the 

ŎŀƴŘƛŘŀǘŜΩǎ ŘƛǎǇƻǎƛǘƛƻƴǎ ŀƴŘ ǇƘƛƭƻǎƻǇƘƛŜǎ ƻǳǘƭƛƴŜŘ ƛƴ ǘƘŜ /ƻƴŎŜǇǘǳŀƭ CǊŀƳŜǿƻǊƪ ŀǊŜ ŀǎǎŜǎǎŜŘ 

through Midway College Dispositions and Checkpoint Portfolios.  Dispositions and philosophy 

are taught and assessed through candidate performances that demonstrate the dispositions in 

action, such as reflective responses to scenarios; lesson plans that include cooperative learning 

and differentiation for diverse learners; positive, caring instructional interactions with 

candidates that also reflect high expectations; use of problem-solving and inquiry methods; a 

multicultural/global perspective in instructional content; commitment to use of technology in 

content instruction; interactions with parents and colleagues that reflect the ability to see other 

perspectives; and engaging candidates in critical thinking activities as they learn academic 

content.  

Use of Candidate and Other Performance Data for Program Decisions. In addition to the use in 

monitoring and making decisions about each indiviŘǳŀƭ ŎŀƴŘƛŘŀǘŜΩǎ ǇǊƻƎǊŜǎǎΣ ǘƘŜ Řŀǘŀ ŦǊƻƳ 

these performance measures are aggregated then reported and analyzed in order to track all 

candidates and to make data-based decisions about improving the management and content of 

the teacher education program.  In addition to candidate performance data collected during 

the program, the following elements are usedafter graduation: candidate Kentucky Teacher 

Internship Program (KTIP) performance, New Teacher Survey responses,and feedback from 

candidates, graduates and practitioners.  Changes may include adjustments in assessment 

processes, course content and sequence, course delivery, and other areas.   

Quality Improvement Process.  The following are steps in the process of using data to improve 

program performance which arebased on the Baldrige Quality Enhancement Plan used at 

Midway College. 

1. Preliminary review of checkpoint data is completed by teacher education faculty after 

each checkpoint period. 
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2. Annually, the data are  assembled and Midway faculty members across sites receive 

program data reports, including trend data. In division meetings, faculty review and 

analyze the current plan for the teacher education unit. New data are  used to 

determine strengths and weaknesses of the program and any types of program changes 

recommended for improvement.  This review includes additional data from the overall 

Midway College improvement planning process.   

3. From the analysis, a teacher education unit action plan (assessment plan) is drafted 

collaboratively for the upcoming year, including goals and timelines. 

4. The assessment plan is reviewed internally through the department chair, academic 

dean, and college as well as externally through a professional community advisory 

board.   

5. The plan is implemented, monitored and revised as needed during the year by the 

faculty. 

6. Candidates complete a survey/evaluation of faculty and course at the end of each 

course.  

7. Faculty evaluations are conducted annually.   

Professional Community.  Midway has developed this continuous assessment system with 

support from others, and it is regularly reviewed by the professional community, including 

teacher education and academic discipline faculty, practicing teachers and administrators, 

ŎŀƴŘƛŘŀǘŜǎΣ ŀƴŘ ƎǊŀŘǳŀǘŜǎΦ LƴŎƭǳŘŜŘ ƛƴ aƛŘǿŀȅΩǎ ŀŘƧǳƴŎǘ ŦŀŎǳƭǘȅ ŀǊŜ current and recently 

retired practitioners who provide a strong link to the P-12 system.  In addition to the 

involvement of practitioners and graduates during the checkpoints, the faculty works with a 

Teacher Education Advisory Board, comprised of local practitioners, candidates and graduates 

to review and improve the program.   

Data Quality.  Since candidate performance data provide the major source of information for 

individual candidates, faculty, and program decision-ƳŀƪƛƴƎ ŀƴŘ ŀŎŎƻǳƴǘŀōƛƭƛǘȅΣ aƛŘǿŀȅΩǎ 

system includes methods to assure that the data is appropriate, accurate, and fair.  Midway 

uses common scoring criteria (rubrics) and training for assessors on all major measures and at 

the checkpoints to assure fairness, accuracy and consistency and to eliminate sources of bias.  

The system also compares candidate performance on standards over time and across different 

measures and different assessors.   
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DATA COLLECTION, ANALYSIS AND EVALUATION 

Collection System:The continuous assessment system is supported by two interrelated 

electronic data systems that provide regular and comprehensive information on applicant 

qualifications, candidate proficiencies, unit operations and program quality.    The Teacher 

Education Database (Midway AS400/Access) stores and allows analysis of candidate 

information, enrollment, advising, grading, tracking, fieldwork, testing, checkpoint progress, 

and external information on graduates as well as other data on unit operations and program 

quality. Candidate performance data are  available by standard for analysis.  An electronic 

portfolio system (LiveText) collects and allows assessment and analysis of candidate work 

products and the checkpoint portfolios by the candidate performance standards. LiveText 

allows analysis for curriculum mapping to ensure that standards are appropriately addressed 

and assessed through coursework.   Data are collected and entered into these systems regularly 

as the data become available, with annual review as described earlier.    

No graduate level, face-to-face, coursework is offered at the various program sites that are used for the 
off-site undergraduate programs.  MAT candidates will have face-to-face coursework during the summer 
immersion course that will be offered on the Midway campus.  The various off-site locations will be used 
solely for checkpoint interviews and  advising sessions.  When interviews are conducted, the review 
committees will submit their assessments and recommendations to the department chair.  The 
department chair will facilitate the procedures outlined for collection, analysis, review, and use of 
assessment data.. 

Checkpoint Process-  Each semester, there is a process for reviewing candidate data and 

portfolios and conducting interviews with those candidates who are ready for a progress check 

at any of the three checkpoints noted earlier: 1) entry into teacher education, 2) entry into 

student teaching, and 3) program completion.  When a candidate applies for a checkpoint 

review of progress: 

1. Candidate data from the TE Database is verified by the TE Office. 

2. The Review Committees consist of faculty members from Midway College, practicing 

classroom teachers, and/or school administrators.  The portfolios are read and scored 

prior to the interviews. The role of the Interview Team is to:  (1) review, for the second 

ǘƛƳŜΣ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇƻǊǘŦƻƭƛƻΣ ƛŦ ƴŜŎŜǎǎŀǊȅ όнύ ŎƻƴŘǳŎǘ ǘƘŜ ƛƴǘŜǊǾƛŜǿ όоύ ŀǎǎess the 

ŎŀƴŘƛŘŀǘŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ŜŀŎƘ ǎǘŀƴŘŀǊŘ ƘƻƭƛǎǘƛŎŀƭƭȅΣ ōŀǎŜŘ ƻƴ ǘƘŜ ƳǳƭǘƛǇƭŜ Řŀǘŀ 

sources (4) recommend whether the candidate is ready to progress or needs 

remediation 
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3. A 4-point system is used by Midway across measures for demonstrating progress on 

standards:   

4-  Exceeds Standard 
3 ς Standard Demonstrated 
2 ς Standard Partially Demonstrated 
1ς Standard Not Demonstrated 

This is a holistic system for assessing each standard, similar to the one used in the 

Kentucky Teacher Internship Program (KTIP) system.  

4. Summative portfolio results by standard are entered in the Teacher Education database.  

5. The Interview Team interviews the candidate, asking preset questions as well as 

questions specific to findings in candidate portfolios.  Specific concerns from the 

portfolio/interview are noted and follow-up questions are asked at the interview stage.  

¢ƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ƛƴǘŜǊǾƛŜǿ ǊŜǎǳƭǘǎ ŀǊŜ ŘŜǘŜǊƳƛƴŜŘ ŦƻǊ ŜŀŎƘ ǎǘŀƴŘŀǊŘΦ 

6. ¢ƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ƻǾŜǊŀƭƭ ǇǊƻƎǊŜǎǎ ƛǎ ǊŀǘŜŘ ōȅ ǘƘŜ wŜǾƛŜǿ /ƻƳƳƛǘǘŜŜ ōȅ ǎǘŀƴŘŀǊŘ ǳǎƛƴƎ 

the multiple measures from the interview, portfolio and other data.  The candidate is 

given an overall recommendation of pass for the checkpoint if the candidate meets the 

criteria on all standards required for the checkpoint. If the candidate is deferred, 

remediation will be provided. Any concerns about scoring or candidate performance are 

reported back to the faculty for further review and analysis before a final decision is 

made of pass. When the Teacher Review Committee completes the interview and 

overall checkpoint rating, the Committee adds these scores on the holistic scoring sheet. 

The holistic scoring sheets are delivered to the Teacher Education Office and the data 

from the sheet is entered into the Teacher Education Database. 

7. When the progress decision has been made, team members meet with the candidate to 

review the checkpoint results and develop any remediation plan, as needed.  The 

advising date and outcome are entered into the TE Database. Any questions or concerns 

regarding an unsatisfactory portfolio/interview evaluation may be appealed to the TED 

division chair. 
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8. Each semester, data are aggregated by standard and an analysis of results is reported to 

the Teacher Education faculty. The aggregated results (disaggregated by graduating 

class, program, location, etc.) are discussed at teacher education and academic faculty 

meetings each semester, following the checkpoint process. Appropriate 

recommendations are made by the faculty for possible changes and improvements to 

the program. The results are reported and reviewed with the Teacher Education 

!ŘǾƛǎƻǊȅ /ƻƳƳƛǘǘŜŜ ŀƴŘ ŎƻƴǎƛŘŜǊŜŘ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǳƴƛǘΩǎ ǉǳŀƭƛǘȅ ƛƳǇǊƻǾŜƳŜƴǘ ǇƭŀƴƴƛƴƎ 

process for the following academic year.   

Specific Checkpoint Data, Criteria and Outcomes: 

Checkpoint 1:  To pass the first checkpoint, admission to the undergraduate teacher education 

program, applicants must demonstrate benchmark performance (Standard Demonstrated) on 

Standards 1 and 10.  The data measures and criteria are summarized by standard in Figure 1. 

Successful candidates are then admitted into the teacher education program. If a prospective 

candidate does not meet benchmark criteria on these two standards and the Midway College 

Dispositions, then admission to the program is deferred.  After the checkpoint, there is an 

advising session with the candidate to provide the results of the checkpoint with remediation 

recommendations provided as needed on possible courses of action: additional coursework to 

improve GPA and counseling regarding career choices, interview process, writing skills, etc. 

To pass the first checkpoint, admission to the Master of Arts in Teaching Program, applicants 

must demonstrate benchmark performance (Standard Demonstrated) on Kentucky Teacher 

Standard I (Content Knowledge).   Content knowledge is demonstrated through passing scores 

on the content area Praxis II tests. If an applicant does not meet benchmark criteria on the 

content area tests, grade point average, dispositions, and graduate admissions test, then 

admission to the program is denied.   

If the applicant meets criteria on all criteria except the GRE, the system provides for the 

following exceptions to the GRE requirement: 

¶ Undergraduate GPA from an accredited institution of 3.0 or better 

¶ Graduate GPA from an accredited institution of 3.0 or better 

¶ Midway graduates with GPA of 3.0 or better 
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The applicant is then admitted conditionally for one semester. By the end of the first semester, 

ǘƘŜ ŀǇǇƭƛŎŀƴǘ Ƴǳǎǘ ƴƻǘ ŜŀǊƴ ŀƴȅ Ŧƛƴŀƭ ƎǊŀŘŜ ƭŜǎǎ ǘƘŀƴ ŀ ά.Φέ  LŦ ǘƘŜ ŀǇǇƭƛŎŀƴǘ ŘƻŜǎ ƴƻǘ ƳŜŜǘ ǘƘŜ 

criteria, he/she is removed from the program and may reapply for admission after one year.   

If an applicant meets criteria on all criteria except the on-demand writing score, the system 

provides the following option: 

¶ The Graduate Admissions and Retention Committee (GARC) may recommend 

remediation and reschedule that applicant for a GARC review once remediation is 

complete.  If the applicant does not meet criteria after remediation, admission is 

denied and he/she may apply after one year. 

  Checkpoint 2:  To pass the second checkpoint, entry to student teaching (undergrad and 

traditional MAT candidates), candidates must demonstrate benchmark performance on 

Standards 1-10 and the Midway College Dispositions. The data measures and criteria are 

summarized by standard in Figure 2.  Successful candidates are admitted into the teacher 

education student teaching program. If a candidate does not meet benchmark criteria on the 

ten standards and the Midway College Dispositions, then admission to student teaching is 

deferred.  Again, after the checkpoint, an advising session with the candidate is conducted to 

provide the results of the checkpoint, with remediation recommendations as needed. 

To begin checkpoint 2 (participation in clinical practice) for alternate route MAT  programs, 

candidates must have employment with a school district, demonstrate satisfactory progress in 

coursework and exhibition of dispositions during the summer immersion session and summer 

semester coursework.  Throughout the clinical practice experience, candidates are monitored 

and supported by a three-member support team who uses KTIP observation instruments and 

forms..  The candidate also begins compiling a portfolio by using the methodology of the TPA 

outlined for intern teachers.  They complete two cycles of formative work during checkpoint II ς

using the Kentucky Teacher Standards.  If the candidate does not meet the benchmark criteria, 

participation in clinical practice is extended or suspended.  If participation is suspended, the 

certification officer reǉǳŜǎǘǎ ǊŜǾƻŎŀǘƛƻƴ ƻŦ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǘŜƳǇƻǊŀǊȅ ǇǊƻǾƛǎƛƻƴŀƭ ŎŜǊǘƛŦƛŎŀǘŜΦ 

     Checkpoint 3:  Candidates in undergraduate and traditional route MAT programs passing the 

third checkpoint are recommended for a Certificate of Eligibility at the end of their student 
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teaching and completion of all baccalaureate requirements. The data measures and criteria are 

summarized in Figure 3.  If a candidate does not meet the criteria for Checkpoint 3, the 

candidate is not recommended for certification.  Again, in the advising session with the 

candidate, the results are provided with recommendations for remediation or improvements 

necessary. 

Candidates in the MAT alternate route programs passing the third checkpoint are 

recommended for continuation of a temporary provisional certificate and for participation in 

the KTIP program. 

Candidates in alternate route programs must complete KTIP before they are considered as 

program completers.  If a candidate does not meet the criteria for checkpoint three, the 

candidate is either not recommended for continuation of the temporary provisional certificate 

and is dismissed from the program or is recommended for continuation of the temporary 

provisional certificate to extend the clinical practice experiences (with continued support team 

monitoring). . 

Checkpoint 4: This is a completion, licensure, and data gathering (follow-up) checkpoint.  

Candidates in traditional route graduate MAT programs have completed cousework and 

graduated with a degree; however, the individual must pass all required state tests for the 

certification to request a statement of eligibility and to be recommended for KTIP.  Upon 

verification of passing all tests, the certification officer requests a Statement of Eligibility from 

the EPSB and makes recommendation to the district KTIP officer for the candidate to 

participate.  The program director sends follow-up surveys to appropriate parties.  

Candidates in the alternate route MAT Programs have completed coursework with a degree 

and must show evidence of passing the PLT.  Upon verification of test scores, the certification 

officer makes a request to the EPSB for continuation of the TP certificate and makes 

recommendation to the district KTIP coordinator for the candidate to participate in KTIP.  Upon 

successful completion of KTIP, the certification officer requests a professional certificate from 

the EPSB.  The program director sends follow-up surveys to appropriate parties. 

Impact on P-12 Student Learning 

One important aspect of the MAT Program is collecting P-12 impact data.  For the unit to prepare 

teacher-ƭŜŀŘŜǊǎ ǿƘƻ ƳŀƪŜ ŀ ŘƛŦŦŜǊŜƴŎŜ ƛƴ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ǇŜǊŦƻǊƳŀƴŎŜΣ ǘƘŜǊŜ Ƴǳǎǘ ōŜ 

concrete data on the extent to which candidates have a positive impact on student learning.  Some of 

the courses in which impact data are discussed and assessed are the Teaching and Learning Seminars 

and the Assessment for Teaching and Learning Course.  An example of the key questions that guide the 

ŎƭƛƴƛŎŀƭ ǇǊŀŎǘƛŎŜ ǎŜƳƛƴŀǊǎ ŀǊŜΥ άIƻǿ Řƻ ȅƻǳ ƪƴƻǿ ȅƻǳǊ ǎǘǳŘŜƴǘǎ ŀǊŜ ƭŜŀǊƴƛƴƎΚέ  ²Ƙŀǘ Řŀǘŀ do you have 
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to support your response?  How well do you know your students?  What about your school helps or 

prevents you from helping all students learn? What strategies work best with your students?  How many 

ways have you assessed your students?  How do you interact with parents to impact student learning?  

Data collected from these seminars will be used by faculty for programmatic changes and/or 

enhancements. 

While P-12 impact data can directly benefit candidates and their students, they also benefit the unit.  

From impact data collected by candidates and submitted to college faculty and supervisors, as part of 

their clinical practice and accompanying coursework experiences, the unit is able to determine whether 

candidates are prepared with the knowledge, skills, and dispositions to help all students learn.  The unit 

will use the data to determine trends and patterns in candidate performance and to determine whether 

candidates: 1. have been exposed to multiple strategies to instruct and assess, 2. know how to use the 

data available to them, 3. create assessments that yield desired data, and 4. use reflection and critical 

thinking strategies to address student learning. 

Currently, the primary instruments used to collect P-12 impact data are Teacher Performance 

Assessment forms used during the Kentucky Teacher Internship Program (KTIP) year.  Specifically, 

candidates use Task A1 to gather and report contextual data about their districts, schools, classroom, 

and students. The unit uses data from this form to track data on candidate placements and to track 

trends and patterns of experiences per placement.   Candidates use Task A2 to plan instruction using a 

variety of strategies.  They also use A2 to plan pre-tests, formative assessments, and post tests to 

determine what students know prior to teaching (constructivist approach) and how much they learned 

as a result of teaching.  The unit uses data from this task to determine trends and patterns about 

ŎŀƴŘƛŘŀǘŜǎΩ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǳǎŜ ƻŦ ƳǳƭǘƛǇƭŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀƴŘ ŀǎǎessment strategies.  Candidates use Task 

C to reflect on teaching and learning for lessons taught. This task forces candidates to look at student 

performance and to think about their role in that performance.  As they progress through TPA tasks, 

they are required to look more at their impact on student learning. As a result of completing and 

submitting theses tasks, the unit has a better view of the impact it has on candidate learning and 

performance.   Candidates use Task D to closely examine one student with special learning needs, 

develop a plan for addressing the needs, and assess the impact of implementing the plan on student 

learning. The unit uses data from Task D to determine whether candidates have the knowledge, skills, 

and dispositions to help all students learn through the process of collaboration with parents, other 

school professionals, and peers.  Candidates use Task E to determine their strengths in teaching and the 

areas in which they need to grow to have the greatest impact on student learning.  The unit uses data 

from this task to determine whether candidates make connections between teaching and learning.  
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Candidates use Tasks G-J2 to plan a unit, develop an assessment plan that includes pre-tests, formative, 

assessments, and summative assessment.  They will use the data collected from implementation of the 

instructional unit to determine their impact on student learning for individuals, gap groups, and the 

whole class.  The unit uses data from the instructional unit to identify trends and pŀǘǘŜǊƴǎ ƛƴ ŎŀƴŘƛŘŀǘŜǎΩ 

knowledge, skills, and dispositions related to student learning.   

Among specific data collected to show that candidates have an impact on P-12 student learning are: 

 

a. Portfolios  
b. Teacher work sample (instructional unit) results that show pre and post test data 
c. /ƭƛƴƛŎŀƭ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎΩ  ŦƻǊƳŀƭ ŀǎǎŜǎǎƳŜƴǘǎ ƻŦ ŎŀƴŘƛŘŀǘŜǎΩ ƛƳǇŀŎǘ ƻŦ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎ 
d. Pre-assessments, formative assessments, and summative assessment results clinical 

practice experience 
e. Samples of P-12 student work 
f. Lesson and unit plans that address multiple instructional and assessment strategies 
g. Journals and reflective pieces from clinical practice seminars 
h. Candidate surveys and self-assessments 
i. Employer surveys 
j. Recent graduate surveys 

 

Data Collected to Demonstrate Undergraduate Candidate Impact on P-12 Student Learning 

Checkpoint 1:  

¶ Coursework- journals and reflective writing 

¶ Coursework- TPA Tasks and Lesson/Unit Planning 

Checkpoint 1 and 2: 

¶ Coursework- journals and reflective writing 

¶ Coursework- TPA Tasks and Lesson/Unit Planning 

¶ Field Experience- Reflections 

¶ Field Experience- Supervising Teacher Evaluations 

Checkpoint 3: 

¶ Student Teaching- Supervising Teacher Evaluations 

¶ Student Teaching- College Faculty Evaluations 

¶ Student Teaching- Student Work Samples 

¶ Student Teaching- Instructional Units with Pre-Post Assessment Data 
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Plan to Ensure Accurate, Fair, and Consistent Assessment 

Accuracy, fairness, and consistency of assessments are achieved through the use of state-

approved standards, rubrics, and professional development training for assessors.  For 

example, teaching performance is assessed by using the KTIP forms used by the 

commonwealth.  Portfolios requirements for TPA tasks are clearly delineated and outlined.  

Portfolios are scored using rubrics designed by unit faculty and the teacher education 

committee.  TPA tasks are scored using a scoring guide developed from instructions in the TPA 

Handbook.  Specific criteria are outlined and publicized in handbooks and program documents.   

All applicants and candidates are scored using the same instruments with accompanying rubrics 

and or guidelines.  Checkpoint decisions are made by teams rather than relying on input from 

one person.  Multiple ways of assessing criteria are used to ensure that candidates have 

opportunities to demonstrate their knowledge, skills, and dispositions in a variety of ways.  See 

a sample of the rubrics used for assessing TPA tasks in the appendix. 

Figure 4 is a graphic organizer for the checkpoints for undergraduate programs.  Charts 

delineating checkpoints for the MAT programs are in the appendix. 

Candidate Complaints.  The assessment system includes a candidate complaint process.   The 

division chair maintains print and electronic record of all candidate complaints and how they 

were resolved.  The college also maintains a grievance committee that answers complaints that 

cannot be resolved at the unit level.  Summaries of complaints are presented to the faculty for 

discussion and, if needed, corrective action, such as clarified or modified policies or changed 

procedures. 
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Figure 1    MIDWAY CHECKPOINT I 

CRITERIA FOR ADMISSION TO TEACHER EDUCATION PROGRAM 

# Standard MC GPA ACT/ 
PPST 

EDU 
100/ 
103/ 
201 

Required Portfolio Items Interview Candidate  
Holistic 
Rating (4-1) 

1 Demonstrates applied content 
knowledge 

R R R X ¶ ACT/SAT/PPST scores 

¶ GPA score  

¶ EDU 100/103/201 

¶ Checkpoint 1 Quiz 

X Minimum score 

of 3 

2 Designs  and plans instruction        

3 Creating a learning climate for 
all students 

       

4 Implements and manages 
instructions 

       

5 Assesses and communicates 
learning results 

       

6 Demonstrates the 
implementation of technology 

     

 

  

7 Reflects on and evaluates 
teaching and learning 

       

8 Collaborates with colleagues, 
parents, others 

       

9 Evaluates teaching and  
implements professional 

development 

       

10 Provides Leadership within 
school/community/profession  

R   X ¶ Teacher Leadership Project 
(Proposal) 

¶ 2 Recommendations (an educator, a 
personal reference) 

¶ KEASP or proof of liability 

¶ Background Check 

¶ Signed KY Code of Ethics 

X Minimum score 

of 3 

MCD Midway College Dispositions R    ¶ Row Boat Assignment X Minimum score 

of 3 

Data Measures/Criteria 

LETTER to the READER Cover letter (interest, philosophy, leadership capacity) 
MC (Midway College)  KEA-SP membership or proof of liability insurance 
   Signed Kentucky Code of Ethics (Standard 10) 
GPA   2.5 minimum grade point average, demonstrating communication and 
   general content knowledge and skills (Standard 1) 

ACT/SAT/PPST Score of 21 on ACT or SAT equivalent of 21; OR scores of PPST Math 173, Reading 173, and 
Writing 172 (Standard 1) 

EDU 100/103  Successful completion of EDU 100 Introduction to the Teaching  
Profession and EDU 103 Introduction to Education (Standards 1,10)  

EDU 201 Successful completion of or current enrollment in EDU 201, Technology in the Classroom (Standards 1)  
Portfolio   An acceptable portfolio demonstrating benchmark performance for  
   entry to the program on Standards 1,10 
Interview   Satisfactory performance on an interview by a Teacher Education  
   Review Committee on Standards 1,10 
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R=required item for a 3 

Figure 2:    MIDWAY CHECKPOINT II 

CRITERIA FOR ADMISSION TO STUDENT TEACHING 

# Standard MC KY 
Tests 

Field 
Exp 

Required Portfolio Items Interview Holistic Rating 
(-1) 

1 Demonstrates applied 
content knowledge 

R R R 
X 

Passing Praxis II scores 
Transcripts (GPA minimum of 2.5 in all education major 
requirements) 
Curriculum guide sheet or updated transcript evaluation form 
(signed off by advisor) 

X Minimum 
score of 3 

2 Designs  and plans 
instruction 

  X Unit Plan (Task G, H, I) (at least five day unit plan) 
4 KTIP lesson plans (reading, math, science, social studies). 
Show integration between arts-humanities in one, and 
practical living/vocational studies in one. 

X Minimum 
score of 3 

3 Creating learning 
climate  

  X Classroom management plan 
Reflection on effective motivational strategy 

X Minimum 
score of 3 

4 Implements and 
manages instructions 

  x Based on classroom observation and / or instruction, write a 
ŘŜǎŎǊƛǇǘƛƻƴ όŀǘ ƭŜŀǎǘ нрл ǿƻǊŘǎύ ƻŦ ŜŦŦŜŎǘƛǾŜ ǘŜŀŎƘŜǊǎΩ ǳǎŜǎ ƻŦ 
one of the following:  
Variety of instructional strategies based on diverse                                                
student needs; Instructional strategies that facilitate higher 
order/ critical thinking skills;  Classroom time, space and 
materials. 
Field experience certificate 

X Minimum 
score of 3 

5 Assesses and 
communicates 
learning results 

  x Example of a pre-assessment, formative assessment and a 
summative assessment with matching rubrics for each 
assessment (must include at least three different types of 
assessments such as a writing piece, open response, 
culminating project, quiz, test, exit slip, etc.).   
Example of a student (K-12) self-assessment  

X Minimum 
score of 3 

6 Demonstrates the 
implementation of 
technology 

     x One KTIP lesson plan demonstrating an effective use of 
technology  
Description (at least 250 words) of three effective uses of 
technology observed in educational settings 

X Minimum 
score of 3 

7 Reflects upon and 
evaluates teaching 
and learning 

  X Reflection on a lesson from your ethnically diverse Field 
experience placement (at least 250 words) (Reflection focuses 
on student outcomes, what could have been done differently 
in the lesson, and what the next steps should be).  
Field Experience evaluation from supervising teacher 

X Minimum 
score of 3 

8 Collaborates with 
colleagues, parents, 
others 

  x Evidence of collaboration with peers, colleagues, or 
supervising teacher that enhanced student learning 
Example of parent communication 

X Minimum 
score of 3 

9 Evaluates teaching 
and implements 
Professional 
Development 

  x Rationale, summaries,  and reflections of at least 3 
seminars/trainings attended (at least 250 words each) (at least 
on seminar/training based on a self-assessed need from 
standards) 
KEA-SP or proof of liability 

X Minimum 
score of 3 

10 Provides Leadership 
within schools, 
community, 
profession 

  X Teacher Leadership Project (Review of Literature) 
Letter to reader (addressing interest, philosophy, leadership 
capacity) 
Resume 
Awards, Certificates, Honors 
Valid/current TB certificate 
Signed Code of Ethics 

X Minimum 
score of 3 

MC
D 

Midway College 
Dispositions 

   Row Boat Assignment X Minimum 
score of 3 

   Data Measures/ Criteria 

MC (Midway College)      Cont. GPA of 2.5, TB Test and Criminal Background Check, Proof of Liability, All  
   Coursework completed before Student Teaching 
State Required Tests  Score of 161 on Principles of Learning and Teaching (Standard 1) 
   PRAXIS passing scores for the certification area (Standard 1) 
Field Experience  80 documented hours of approved field experience (see Handbook Part II ) 
   Acceptable supervising teacher assessment on Standards 1, 2, 3, 4, 7, 10, MCD 
Portfolio   Acceptable portfolio demonstrating benchmark performance on Standards 1-10 and MCD 
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Interview   Satisfactory performance on interview by Teacher Education Review Committee on all standards.  

 Figure 3:   MIDWAY CHECKPOINT III: CRITERIA FOR PROGRAM COMPLETION (EXIT) 

# Standard MC ST Required Portfolio Items Interview Holistic Rating 

(4-1) 

1 Demonstrates applied 

content knowledge 

R X ¶ 2 KTIP lesson plans demonstrating proficient content knowledge 
with an integration of arts and humanities in one and practical 
living in one  taught during ST 

¶ Transcripts (100% of academic emphasis hours completed; 100% of 
education major hours; GPA minimum of 2.5 in all education major 
requirements) 

¶ Curriculum guide sheet or updated transcript evaluation form 

X Minimum 

score of 3 

2 Designs  and plans 

instruction 

 X ¶ KTIP lesson plan from ST 
 

X Minimum 

score of 3 

3 Creating a learning 

climate for all students 

 X ¶ Reflection on effective motivation strategy during ST 

¶ Reflection on ST experiences relating to classroom management 
X Minimum 

score of 3 

4 Implements and 

manages instructions 

 X ¶ Instructional Unit with all components taught during ST 

¶ Photographs of students engaged in learning during student 
teaching with descriptions 

X Minimum 

score of 3 

5 Assesses and 

communicates learning 

results 

 X ¶ 3 Authentic assessments (one open response, one culminating 
project, one on-demand) during ST 

¶ With matching rubrics for each authentic asst 

¶ Student work from ST with analysis 

¶ Sample of student self-assessment from ST  

X Minimum 

score of 3 

6 Demonstrates the 

implementation of 

technology 

 X ¶ A description and reflection of the use of technology in both ST 
placements 

X Minimum 

score of 3 

7 Reflects upon and 

evaluates teaching and 

learning 

 X ¶ Evaluation from a supervising teacher or college supervisor 

¶ Reflection on an evaluation from a supervising teacher or college 
supervisor 

X Minimum 

score of 3 

8 Collaborates with 

colleagues, parents, 

others 

 X ¶ Example of parent communication during ST 

¶ Evidence of 2 activities collaborating during ST  
X Minimum 

score of 3 

9 Evaluates Teaching and 

implements Professional 

Development 

 X ¶ Reflection on two professional developments during ST 

¶ An individual growth plan based on the ST experience with a self 
assessment included on all 10 teaching standards 

X Minimum 

score of 3 

10 Provides Leadership 

within school, 

community, profession  

 X ¶ Teacher Leadership Project 

¶ Letter to reader (addressing interest, philosophy, leadership 
capacity) 

¶ Recommendations (field experience, MC faculty, personal) 

¶ Resume 

¶ Signed Code of Ethics 

¶ Awards, Certificates, Honors 

X Minimum 

score of 3 

MCD Midway College 

Dispositions 

  ¶ Row Boat Assignment X Minimum 

Score of 3 

Data Measures/Criteria 

MC (Midway College) Successful completion of Checkpoint II: Entry to Student Teachingand continued GPA 
Successful completion of all required baccalaureate coursework (curriculum guide sheet) 2.5 
minimum GPA in professional coursework and academic area(s) of emphasis 

ST (Student Teaching) Grade of C or better in student teaching (EDU 498/EDU 497 LBD) based on successful student 
teaching evaluation on Standards 1-10 from supervising teachers and Midway College student 
teaching coordinator   

Portfolio   Completion of a portfolio that meets mastery criteria of Standards 1-10 
Interview   Satisfactory performance on an exit interview that meets mastery on Standards 1-10 
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Figure 4  Graphic Organizer for Use of Checkpoint Data 

   For INSTITUTION USE           PERFORMANCE CRITERIA            FOR INDIVIDUAL USE 

 

Checkpoint 1: Entry to 

Teacher Education 

¶ MC Status (24+ hrs) 

¶ GPA 

¶ ACT/SAT/PPST 

¶ EDU 100/103 

¶ Portfolio 

¶ Interview 

¶ Benchmarks on Standards 
1, 10 

¶ Midway College 
Dispositions (MCD) 

¶ TLP-Proposal 

 

Checkpoint 2:  Entry to 

Student Teaching 

¶ MC Status (90+ hrs) 

¶ TE coursework (75%+ ) 

¶ GPA 

¶ Praxis Tests (PLT, SPA) 

¶ Field Experience 

¶ Portfolio 

¶ Interview 

¶ Benchmarks on Standards 
1-10 

¶ Midway College 
Dispositions (MCD) 

¶ TLP-Review of Literature 

 

 

Pass 

¶ Admission to 
Teacher 
Education 

¶ Enrollment in 
upper level 
coursework Defer with remediation: 

¶ Career change 
counseling 

¶ Writing skills 

¶ Interview  

Checkpoint 3:  Program 

Completion 

¶ MC Status (124+ hrs) 

¶ TE coursework (100%) 

¶ GPA 

¶ Student Teaching 

¶ Portfolio 

¶ Interview 

¶ Mastery on Standards 1-10 

¶ Midway College 
Dispositions (MCD) 

¶ TLP-Final Submission 

 

Pass 

¶ Admission to 
Student Teaching 

Defer with remediation: 

¶ Career change 
counseling 

¶ Writing skills 

¶ Interview  

Pass 

¶ Recommendation 
for certification 
(Letter of 
Eligibility) 

Defer 

¶ Delayed 
certification 

¶ Remediation 

¶ Counseling 

¶ Interview  

 

Program 

Improvement 

¶ General education 
coursework 

¶ Candidate 
preparation steps 

¶ EDU 100/103  

¶ Other 

Program 

Improvement 

¶ TE coursework 

¶ Field placements 

¶ Praxis preparation 

¶ Advising system 

¶ Candidate 
preparation steps 

¶ Other 

Program 

Improvement 

¶ TE coursework 

¶ Student Teaching 
   Seminar 

¶ Field placements 

¶ Assessment 
system 

¶ Candidate 
preparation steps 

¶ Other 
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Assessment of Conceptual Framework Functions at each Undergraduate Checkpoint 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

* Teacher Leadership Project 

Function Checkpoint 1 Checkpoint 2 Checkpoint 3 

Pedagogy ¶ Interview ¶ Interview  

¶ Coursework 
Verification  

¶ Interview 

¶ Student 
Teacher 
Evaluations 

Leadership ¶ *Teacher 
Leadership 
Proposal 

¶ *Teacher 
Leadership 
Review of 
Literature 

¶ Portfolio  

¶ *Teacher 
Leadership 
Implementati
on and 
Reflection 

¶ Portfolio 

Dispositions ¶ **Row Boat 
Reflection 

¶ Interview 

¶ **Row Boat 
Reflection 
Expanded 

¶ Interview 

¶ **Row Boat 
Reflection 
Finalized 

¶ Interview 

Knowledge ¶ Checkpoint 1 
Quiz 

¶ GPA 

¶ ACT score 

¶ Interview 

¶ PRAXIS II 

¶ Interview 

¶ Interview 
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The Teacher Leadership Project is a requirement for all teacher education students at Midway College. 

Through this project, the student will research an educational topic related to their area of emphasis, 

implement a strategy from the research findings in their student teaching experience, and present their 

findings.  

All work is to be done in APA format (please see the current APA Handbook or visit:  

http://owl.english.purdue.edu/owl/resource/560/01/ for more details on APA formatting). All work 

should be double-spaced, completed in Arial or Times New Roman, 12-point font.  

The timetable for the Teacher Leadership Project is as follows: 

Step 1: The Proposal 

The candidate will propose a topic to their advisor prior to Checkpoint I. This topic should be given 

considerable thought, as it will be the basis for a long-term project. The topic must relate to the 

ǎǘǳŘŜƴǘΩǎ ŀǊŜŀ ƻŦ ŜƳǇƘŀǎƛǎ ό9ƴƎƭƛǎƘκ/ƻƳƳǳƴƛŎŀǘƛƻƴΣ aŀǘƘŜƳŀǘƛŎǎΣ {ƻŎƛŀƭ {ŎƛŜƴŎŜΣ {ŎƛŜƴŎŜΣ or Arts and 

Humanities). The advisor must approve the topic chosen. Once approved, the candidate will present the 

proposal at Checkpoint I. 

Step II: Review of Literature/Research 

After Checkpoint I, the candidate should begin collecting reading relevant books, articles, and journals 

on the proposed topic. The review of literature/research section should be no less than five pages long. 

This section is not a position paper, and should be written in third person. Include the References 

section in this submission (see below). No less than one month prior to Checkpoint II, the advisor should 

be given a copy of this section to read, make suggestions for improvement, and approve. The advisor 

must approve this section prior to inclusion in Checkpoint II. Once approved, the candidate will present 

the review of literature at Checkpoint II. 

Step III: Implementation and Final Submission 

A strategy or idea found in the review of literature is to be applied in the student teaching experience. 

The candidate should discuss this strategy or idea with the supervising teacher, college observer, and 

advisor prior to implementation. After considerable thought and reflection on the results of the strategy 

or idea, the candidate should write up a Reflection section in which they discuss at length how well the 

strategy or idea worked. The final Teacher Leadership Project will be presented at Checkpoint III. 

The layout of the Teacher Leadership Project should be as follows: 

Title Page 

Table of Contents 

Introduction 

Review of Literature (to be completed at Checkpoint II) 

Implementation 

Reflection 

http://owl.english.purdue.edu/owl/resource/560/01/
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References 

 

The Title Page is one page and should be written as APA requires. 

The Table of Contents should list all of the sections of the Teacher Leadership Project as APA requires. 

The Introduction should be 1 to 2 pages in length, giving the reader an overview of the entire project. It 

should be written last. 

The Review of Literature section should be no less than five pages in length. This section is not a position 

paper, and should be ǿǊƛǘǘŜƴ ƛƴ ǘƘƛǊŘ ǇŜǊǎƻƴΦ ¢ƘŜǊŜ ǎƘƻǳƭŘ ōŜ ƴƻ άLέ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴΦ Lǘ ƛǎ ŀƴ ƻǾŜǊǾƛŜǿ ƻŦ 

the current research on the topic chosen. 

The Implementation section is an explanation of how the student teacher implemented the strategy or 

idea from the research in the classroom. In addition, any data collected should be included in this 

section. This section should be 1-2 pages in length, not including charts or graphs. . 

The Reflection section should be 2 to 3 pages in length, in which the candidate reflects upon the 

implementation of the strategy or idea. The candidate could consider what went well, what she/he 

would do differently next time, and how the students reacted and performed.  

The References section should include all cited sources from the Teacher Leadership Project, written in 

APA format. Only sources that have been cited in the paper should be included in this section. There 

should be at least two sources for each page in the Review of Literature section. 

Rubric for Teacher Leadership Project 

Category        4        3      2     1 

Topic Candidate 

identifies a topic 

that is rigorous, 

specific and 

relevant and 

able to be 

implemented to 

a degree in the 

classroom.  

Candidate 

identifies a 

topic that is 

mostly 

rigorous, 

specific and 

relevant and 

able to be 

implemented 

to a degree in 

the 

classroom.  

Candidate 

identifies a 

topic that is 

somewhat 

rigorous, 

specific and 

relevant and 

able to be 

implemented 

to a degree in 

the 

classroom.  

Candidate 

identifies a 

topic that is 

not rigorous, 

specific or 

relevant or is 

not able to be 

implemented 

to a degree in 

the 

classroom.  

Depth and 

Clarity 

Depth, 

appropriateness 

and clarity of 

research is 

Research is 

not as in 

depth as it 

should be for 

Research is 

not clear. Not 

enough 

research was 

Research is 

not 

appropriate 

for college 
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appropriate for 

college level 

work.  Sources 

support 

category 1 

above. 

college level 

work, sources 

may not be 

peer 

reviewed. 

Sources 

somewhat 

support 

category 1 

above. 

completed.  

Sources only 

support 

category 1 

above. 

level work. 

Sources are 

not peer 

reviewed, 

information is 

not clarified 

and applied to 

content of 

paper. 

Sources do 

not support 

category 1 

above. 

APA format 

and 

mechanics 

APA format, 

grammar and 

mechanics are 

100% correct 

Few (1-2) 

errors in APA 

format, 

grammar or  

mechanics. 

Some (3-4) 

errors in APA 

format, 

grammar or  

mechanics. 

More than 4 

errors in APA 

format, 

grammar or 

mechanics.  

 

**  Row Boat Reflection 

Imagine you are in a ñrow boatò. A rower faces backwards, propped in the moment, with back to 

the future. Reflect on the memorable events that have shaped and molded who you are today. 

The ñriverò travelled contains pools, rapids, rocks, and smooth waters. During your lifetime you 

have learned how to function in society and have developed attitudes and values. As you are 

sitting in this ñRow Boatò steering toward the future what do you foresee? 

Your assignment is to write an expository paper entitled the Row Boat. 

The paper should include: 

Å Your reflection on past experiences, viewpoints, and other factors that have influenced you to 

this point in your life. 

Å Critically evaluate your present educational philosophy and goals. 

Å Relate ñwhere you have beenò and ñwhere you are nowò to the Midway College Teacher 

Dispositions (MCD). 

Å Finally, ñwhere are you goingò, how do you see yourself a future teacher leader? 

 

For writing format and requirements, see writing policy for Midway College available in each 

Teacher Education Department syllabi. 

Revisiting your ñrow boatò at each Checkpoint will allow you to reflect on your evolving teaching 

philosophy, classroom experiences, and growth as a professional teacher leader. 

 

Rubric for Row Boat Reflection 
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Category        4        3      2     1 

Educational 

Philosophy and 

Goals 

Candidate 

reflects on past 

factors and 

critically 

evaluates 

present 

educational 

philosophy and 

goals. 

Candidate 

reflects on past 

factors and 

relates to 

present 

educational 

philosophy and 

goals. 

Candidate 

somewhat relates 

past 

experiences/factors 

to present 

educational 

philosophy and 

goals. 

Candidate does not 

clearly relate past 

experiences/factors 

to present 

educational 

philosophy and 

goals. 

Integration of 

Midway College 

Dispositions 

Candidate clearly 

relates past and 

present 

experiences to 

all MCD.  

Candidate clearly 

relates past and 

present 

experiences to 

most MCD. 

Candidate relates 

past and present 

experiences to 

some MCD. 

Candidate relates 

past and present 

experiences to few 

MCD. 

Depth and 

Clarity 

Depth, 

appropriateness 

and clarity is 

appropriate for 

college level 

work.   

Research is not 

as in depth as it 

should be for 

ƳŀǎǘŜǊΩǎ ƭŜǾŜƭ 

work, sources 

may not be peer 

reviewed. 

Sources 

somewhat 

support 

categories 1 and 

2 above. 

Research is not 

clear. Not enough 

research was 

completed.  

Sources only 

support category 1 

or 2 above. 

Research is not 

appropriate for 

ƳŀǎǘŜǊΩǎ ƭŜǾŜƭ 

work. Sources are 

not peer reviewed, 

information is not 

clarified and 

applied to content 

of paper. Sources 

do not support 

categories 1 or 2 

above. 

APA format and 

Mechanics 

APA format, 

grammar and 

mechanics are 

100% correct 

Few (1-2) errors 

in APA format, 

grammar or  

mechanics. 

Some (3-4) errors 

in APA format, 

grammar or  

mechanics. 

More than 4 errors 

in APA format, 

grammar or 

mechanics. 

 

 
USE OF DATA FOR PROGRAM IMPROVEMENT 
Candidate Performance Data Sources 

Candidate performance data used for program improvement includes: 

¶ Testing data (PPST or ACT/SAT; Praxis II; PLT, GRE ) 

¶ Coursework grades (GPA) 

¶ Teacher Education Survey 
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¶ Teacher Leadership Project 

¶ Dispositions assignments and assessments 

¶ Interviews 

¶ Portfolios 

¶ Checkpoint performance by standards and pass/defer status 

¶ Field placement and student teaching evaluations by the supervising teachers 

(traditional) 

¶ Clinical practice evaluations by clinical faculty for alternate route MAT 

¶ External data  

o EPSB data: New Teacher Surveys, internship results, Quality Program Index (QPI).     

o Employment data on candidates.   

Other Data Sources- In addition to candidate performance data, the following sources are used 

for program management and improvement (described more fully in Appendix 1): 

¶ Candidate feedback on program quality 

o Field experiences 

o Course evaluations 

o Advising system 

o Formal complaints 

¶ Supervising teacher feedback on program quality 

¶ Faculty surveys 

¶ Curriculum mapping data on standards 

¶ Graduate surveys 

¶ Local P-12 input 

¶ Best practices research data 

¶ Local advisory councils and Teacher Education Advisory Board 

 

 

 

 

Analysis and Results-  Trend data over 3-5 cycles (5 semesters or 3 years) are  reviewed for each 

major data source, disaggregated in various ways, e.g., by program, location, cohort, gender, 

ethnicity, etc. In addition, data on standards assessed through different methods  are 
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compared.  Weaknesses are noted for investigation on possible contributing factors. Based on 

the review and analysis, the Teacher Education faculty identifies strengths and areas of concern 

for the program, with consequent goals.  Appropriate recommendations are made for possible 

changes in the program content, assessment methods, or quality, such as adjustments in: 

¶ Course content or sequence 

¶ Validity of assessments related to performance in P-12 settings 

¶ Key assignments, performances and/or rubrics 

¶ Portfolio contents and/or rubrics 

¶ Reliability and consistency of assessments and assessors 

¶ Delivery system 

¶ Expectations and locations for fieldwork experiences 

¶ The advising process 

Teacher Education Database System   In conjunction with the Midway Institutional Research 

Information System (IRIS), the Teacher Education Division maintains a relational database on 

candidate information: 

¶ Biographical information (name, ID, age, gender, ethnicity, etc.) 

¶ Matriculation information (enrollment, grades, etc.) 

¶ Testing information (ACT, Praxis, etc.) 

¶ Field placement information (site information, hours, candidate evaluation by teacher, 

etc.)  Appendix 5 provides a description of data flow and reporting 

¶ Program completion milestones (checkpoint results by standard, status, advising date, 

etc.) 

¶ Generation of candidate status notices (admission to program, acceptance to student 

teaching, program completion, remediation) 

External data on the candidate is imported into this data base as needed. Management reports 

on candidate status on data required for checkpoints (to determine readiness, verify status,  

 

confirm completion, etc.) are available for analysis and use:  (1) by advisors and candidates to 

check individual progress (2) by the Teacher Education office for progress reviews at the 
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checkpoints  (3) by the faculty and Teacher Education Advisory Board for program quality 

planning. 

In addition to the data system for individual candidate performance, a database also maintains 

program quality information not linked to individual candidates, such as: 

¶ Candidate feedback on field experiences 

¶ Faculty surveys 

¶ Course evaluations 

These sources provide insight into issues and possible remedies for program improvement. 

All of the data sources together enable Midway to make standards-based decisions on 

individual candidates and to identify areas for program improvement to support candidate 

outcomes. 

Advising Data 

When a candidate declares interest in a major in Teacher Education, the candidate is provided a 

curriculum guide sheet for the program, a graduation checklist, and an advisor.  Each semester, 

or more often as needed, the candidate and advisor review progress and plan for the following 

semester. At the end of each semester, candidate reports from the Teacher Education database 

are available to each advisor to check on grades, field placement hours, test results, and 

readiness for checkpoints to ensure that candidates are progressing successfully through the 

program. Candidates experiencing difficulty have a plan developed with the advisor/instructors 

to address problems identified. After each checkpoint, a member of the faculty meets formally 

with each candidate to review progress on meeting the standards and develop a remediation 

plan as needed. Throughout the program, the candidate must updatethe graduation checklist 

indicating the progress in meeting the graduation requirements.  This in effect allows a 

candidate to review his or her individual plan for the program through graduation. Advisors 

keep a copy of the graduation checkliǎǘ ƛƴ ǘƘŜŎŀƴŘƛŘŀǘŜΩǎ ŦƛƭŜΣ ŀƴŘ ǘƘŜ ŎŀƴŘƛŘŀǘŜ ƛǎ ŜƴŎƻǳǊŀƎŜŘ  

 

to keep an up to date copy as well.  Both grades and the graduation checklist are also 

computerized and maintained in the Teacher Education database. 
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General Knowledge in General Education Courses 

Candidates in education meet the general education requirements of the college which include 

39-42 hours related to the general knowledge that is expected of any professional educator.  

Specific outcomes or competencies are identified for each course.  A passing grade in the 

course indicates a level of competency or successful completion of the outcome.  Most of these 

courses are completed in the first and second year of course work.  All candidates take a 

nationally-normed test within their first education class and at the end of their program that is 

used by the college to evaluate the effectiveness of the general education program. 

PRAXIS Content Knowledge Exams or ACT Composite 

Prior to admission to undergraduate programs, each candidate must demonstrate an adequate 

grasp of' knowledge concepts by successfully completing either the PPST component of the 

PRAXIS Core Battery Examination - Reading, Writing, and Mathematics, or the ACT/SAT 

Composite.  Scores are reported to candidates as well as to the institution. If a pattern of non-

success occurs, the education program faculty will initiate discussions with those responsible 

for the general studies courses, both Midway campus and appropriate community colleges.  

Analyses are made by the full-time Teacher Education faculty and General Education faculty.  

Results are shared with faculty teams in Teacher Education (by campus) and General Education, 

with recommendations made for course content or assignments as part of the college-wide and 

unit end of the year improvement planning process for the following academic year. 

Communication Skills in General Education Courses 

Candidates in education must complete nine hours of courses specifically related to the 

communication skills that are expected of any professional educator.  These include two 

composition courses and a public speaking course at the undergraduate level.  Specific 

ƻǳǘŎƻƳŜǎ ƻǊ ŎƻƳǇŜǘŜƴŎƛŜǎ ŀǊŜ ƛŘŜƴǘƛŦƛŜŘ ŦƻǊ ŜŀŎƘ ŎƻǳǊǎŜΦ  ! ƎǊŀŘŜ ƻŦ ά/έ ƻǊ ƘƛƎƘŜǊ ƛƴ ǘƘŜ 

course indicates a level of competency or successful completion of the outcome.  In addition,  

 

candidate communication skills are assessed at each checkpoint as part of the interview 

process. 
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General Professional Knowledge inGeneral Educationand MethodsCourses 

All candidates in education must complete an array of courses related to the general 

professional knowledge that is expected of any professional educator as well as specific 

methods appropriate to the area of certification. Most of these courses are completed in the 

second and third year of course work.  The Kentucky Teacher Standards to be assessed are 

specified within all education course syllabi. The objectives of each course are also aligned to 

appropriate professional content standards as well as to the state performance standards for 

elementary and secondary students (Academic Expectations, Program of Studies, and Core 

Content for Assessment).  CandidŀǘŜǎΩ ƪƴƻǿƭŜŘƎŜ ƻŦ ǘƘŜǎŜ ǎǘŀƴŘŀǊŘǎ ƛǎ ŀǎǎŜǎǎŜŘ ōȅ ǘƘŜ 

instructor, and a passing course grade is one of the indicators of mastery of the competency, 

successful completion of the outcome, and adequate understanding of the standards identified 

within the course syllabi.  In addition, each course includes select keystone performance 

assignments. These assignments are common across all sections, cohorts and locations of the 

Midway Teacher Education Program, assuring that regardless of location, all candidates have 

common experiences and all assignments are assessed by the same criteria of candidate 

performance (standard syllabi).  

Candidates admitted to the middle and high school MAT programs must demonstrate 

proficiency in content knowledge by earning passing scores on the Praxis II content area tests. 

Those individuals seeking LBD certification are not required to take a content area test because 

they will acquire their content and pedagogy as part of the program. 

Field Placement Assessment by Faculty 

Most education courses have specific field experience expectations.  The faculty member 

responsible for teaching each course has the obligation to monitor the learning expected from 

the placement to be sure that it occurs through course tasks.  As the candidate progresses 

through the program, the expectations for the field placement increase in sophistication and 

complexity.  For example, candidates might begin with demonstrating awareness of educational  

 

organization and structure through observation and progress to being able to plan and 

successfully implement learning activities by the completion of field experience hours.  On site 
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faculty monitor field placement expectations as a part of candidate evaluation activities.  These 

would typically include submission of written materials as well as possible visits by the faculty 

member to the field placement site.  Requirements and expectations of the field placement 

experience are outlined in detail in Part II of the Teacher Education Handbook. 

Field Placement Assessment by Classroom Teacher (Undergraduate and Traditional MAT) 

/ƻƻǇŜǊŀǘƛƴƎ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊǎ ŎƻƳǇƭŜǘŜ ŀƴ ŜǾŀƭǳŀǘƛƻƴ ŀǎǎŜǎǎƛƴƎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ 

in the field placement. This evaluation covers the applicable standards. The forms are 

submitted to the field placement coordinator.  The coordinator reviews the forms, schedules 

individual conferences with any candidates that need advice and counsel, and prepares a 

general report to the education program faculty on candidate performance with specific 

notation of any concerns revealed and action taken. The results of this assessment as well as 

the documentation of observation, clinical, multicultural and diversity hours are reported into 

the Teacher Education database.  Candidates and advisors have access each semester to 

cumulative hours and ratings demonstrating candidate growth.   

Application for Student Teaching (Undergraduate and Traditional MAT) 

Each candidate in the undergraduate and traditional route MAT programs must prepare a 

portfolio applying for admission to the student teaching experience.   As described in Figure 2, it 

must include a letter indicating desire for placement in student teaching and any special 

considerations about placement, college transcript, tuberculosis test, documentation of 

admission to the education program, documentation of completion of field placement 

experiences, appropriate liability insurance, criminal record check, documentation of 

completion of multicultural field placement experiences, copy of curriculum guidelines 

indicating progress to date, evidence for each of the standards, and a copy of signed code of 

ethics.  The portfolio is reviewed by the Education Program Faculty to ascertain that the 

candidate has completed all or has a plan to complete all program requirements, has met 

benchmark criteria on all ten standards and is ready for student teaching.  

 

Clinical Practice (Student Teaching) Evaluation for Undergraduate and Traditional Route Mat 

Programs 
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Each candidate completes the equivalent of sixteen weeks of student teaching as well as 

participating in a student teaching seminar class for the full sixteen weeks.  The sixteen week 

experience includes two placements at different grade levels. Each student teacher is 

supervised by a college faculty member during those student teaching experiences.  The college 

faculty member communicates with the principal and supervising teacher prior to the start of 

each student teaching placement.  

The faculty member meets with the student teacher and supervising teacher bi-weekly during 

each placement.   While the candidate and college faculty member discuss progress at each of 

these visits, formal evaluation occurs via two observations, one in each placement.  In both 

cases, a formal observation form is completed and shared with the candidate.  The Kentucky 

Teacher Internship Program Intern Performance Record is used for these formal evaluations 

and provides information by standard. 

The supervising teacher also assesses the performance of the student teacher at the conclusion 

of each placement.   The form for assessing student teacher performance is tied directly to all 

ten standards as well as the indicators (sub-headers) for each. 

Candidates complete a portfolio to be submitted as part of the interview process for program 

completion at the end of student teaching.  This portfolio requires each candidate to illustrate 

mastery of each standard with one or more specific entries.   

At the end of student teaching, the candidate is given a letter grade that represents a holistic 

ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘ ǘŜŀŎƘƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎΣ ǇƻǊǘŦƻƭƛƻ ŀƴŘ 

interview.  The primary focus of the student teaching experience is for the candidate to 

demonstrate mastery of the Kentucky Teacher Standards.  A passing grade in student teaching 

is indicative of success in demonstrating mastery of the standards as shown by the candidate 

portfolio presentation and field observations made by the classroom teacher and college 

supervising faculty member. 

 

At the conclusion of each semester, aggregated data from clinical faculty is presented to the 

faculty.  The data note particular strengths and weaknesses of candidates involved that 
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semester in student teaching.  The Education Program faculty discuss and consider actions to 

address any weaknesses identified. 

Clinical Practice Evaluation of Candidates in Alternate Route MAT Programs 

Candidates in the alternate route MAT Programs are evaluated by a support team composed of 

a university supervisor, a school-based mentor teacher, and a building administrator.  The 

university supervisor mentors (minimum of 20 hours), observes (minimum of eight [8] formal 

observations using an adaptation of the Intern Performance Record used during the Kentucky 

Teacher Internship Program), and conducts eight post-observation conferences with 

candidates.  The school-based mentor provides a minimum of 30 hours of mentoring support to 

candidates.  Building administrators are asked to observe and provide feedback for the 

development of professional growth plans for a minimum of four (4) times.  Observations are 

conducted in cycles that are similar to KTIP with an orientation and four formal committee 

meetings.   

The support team uses the IPR used during the KTIP year as the observation instrument.  By the 

end last observation, candidates must demonstrate proficiency in all ten Kentucky Teacher 

Standards.  Support teams also use the Disposition Assessment form to evaluate caƴŘƛŘŀǘŜǎΩ 

dispositions at the beginning of their clinical practice and at the end of the clinical practice 

experience.   

The program director sends midyear assessments of clinical practice to each candidate.   These 

assessments are based on the evaluations of the support teams. The university supervisor and 

candidate develop a professional growth plan to address any areas of improvement reported in 

the midyear assessment.  

Program Input from Supervising Teachers 

At the end of the student teaching, each supervising teacher is asked to provide input for the 

Teacher Education Program in general, not just specific to the student teacher.  This  

 

practitioner input is critical in determining how prepared Midway candidates are across a 

variety of school settings.   
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Academic Profile 

Prior to graduation, each education major is required to complete an academic profile as part 

of a college wide assessment activity.  The assessment measures performance of graduates in 

general education areas including humanities, social sciences, natural sciences, reading, writing, 

critical thinking, and mathematics.  

One Year Follow Up of Graduates Including Internship Evaluations 

9ŀŎƘ ȅŜŀǊΣ ǇǊŜǾƛƻǳǎ ƎǊŀŘǳŀǘŜǎ ŀǊŜ ǎǳǊǾŜȅŜŘ ǿƛǘƘ ǘƘŜ 9t{. bŜǿ ¢ŜŀŎƘŜǊ {ǳǊǾŜȅΦ  ¢ƘŜ ƎǊŀŘǳŀǘŜǎΩ 

opinions are sought on the effectiveness of the program, courses, faculty, and related issues.  

CŀŎǳƭǘȅ ŀǊŜ ƳŀŘŜ ŀǿŀǊŜ ƻŦ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘƛǎ ǎǳǊǾŜȅ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ƎǊŀŘǳŀǘŜǎΩ Y¢Lt ǎǳŎŎŜǎǎ ǊŀǘŜΦ  

Findings from this are used to guide improvements in the program.  Finally, Admissions and Exit 

data collected for the Title II report are analyzed by the faculty to examine trends in the 

program. 

Assessment of Content in Academic Disciplines 

Each program includes matrices that relate content in an academic discipline and specific 

courses.  In other words, appropriate content indicated by NCATE Learned Societies 

Guidelineshave been assigned to specific required courses.  It is the responsibility of the faculty 

member teaching each of these courses to ensure the candidate has acquired the content 

knowledge before granting a passing grade in the course. 

Assessment of Kentucky Teacher Standards 

Education majors are assessed according to the ten Kentucky Teacher Standards in multiple 

ways.  First, education courses in the program have been aligned to the standards.  Second, the 

ŦŀŎǳƭǘȅ ƳŜƳōŜǊ ǘŜŀŎƘƛƴƎ ŜŀŎƘ ŎƻǳǊǎŜ ƛǎ ŜȄǇŜŎǘŜŘ ǘƻ ŀǎǎŜǎǎ ŜŀŎƘ ŎŀƴŘƛŘŀǘŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ 

the relevant standards. Some candidate work is collected and available for analysis through the 

electronic portfolio.  Third, the supervising teachers for field placements and student teaching  

 

ŀǎǎŜǎǎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ōŀǎŜŘ ƻƴ ǘƘŜ ǎǘŀƴŘŀǊŘǎΦ CƻǳǊǘƘΣ ǘƘŜ ǎǘŀƴŘŀǊŘǎ ŀǊŜ ŀƭǎƻ ǘƘŜ 

assessment criteria applied to the interview and to the portfolio required for admission to 
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teacher education and to student teaching, and to the portfolio further developed while 

student teaching for program completion.  Each candidate is expected to demonstrate a 

mastery level of competency for each of the ten standards and the Midway College dispositions 

for program completion. 

Candidate Feedback 

Field Experiences- Candidates are requested to provide feedback about the field placement and 

student teacher experiences. The candidate reports both the types of activities they had the 

opportunity to experience and their perceptions of the quality of the setting for training 

purposes.  Information is analyzed as part of the review of the quality of field experiences for 

candidates. After discussion with the faculty, adjustments in placement assignments and 

instructions to supervising teachers at the beginning of the semester are made by the Field 

Placement Coordinator, based on the responses from candidates. 

Advising System- Candidates are asked to provide feedback on the advising system as part of 

the Midway College program improvement process.  (Midway College collects and analyzes 

college-wide assessment in such areas as financial aid and advising.) At the end of the academic 

year, program faculty discusses the effectiveness of the advising process as part of the uƴƛǘΩǎ 

improvement planning, using the candidate and graduate feedback as well as the faculty 

ŀŘǾƛǎƻǊǎΩ ŀǎǎŜǎǎƳŜƴǘΦ 

Course Evaluations.  All Midway College Teacher Education candidates complete course 

evaluations prior to the end of each course.  The results are compiled electronically and are 

returned to each class instructor, the Teacher Education chair, and the Academic Dean.  The 

evaluations are used both for faculty assessment (a required component of each full time 

ŦŀŎǳƭǘȅ ƳŜƳōŜǊΩǎ ǇƻǊǘŦƻƭƛƻύ ŀƴŘ ŀǎ ŀ component for reflection by individual faculty to make 

needed modifications to the program or course.  These may include changes or adjustments in 

the following areas:  textbooks, syllabi, course content, assignments, teaching strategies, and  
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means of evaluation. Major changes in specific course content and keystone performances are 

made only after review by the full Midway teacher education faculty. 

Complaints-  If a candidate wishes to file a formal complaint based on fairness, consistency, 

assessment methods or procedures, they are referred to the Teacher Education department 

chair. The department chair will develop a resolution plan for the specific complaint.  

Curriculum Mapping 

 Course syllabi are reviewed for alignment or realignment to the standards. Standards include 

the ten Kentucky Teacher Standards and the Midway College dispositions as well as the content 

standards for the specialty professional association specific to the area of certification.  

Resulting recommendations are discussed at faculty meetings with follow-up action plans 

ŘŜǾŜƭƻǇŜŘ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǳƴƛǘΩǎ ŀƴƴǳŀƭ ƛƳǇǊƻǾŜƳŜƴǘ ǇƭŀƴΦ LƴŘƛǾƛŘǳŀƭ ŦŀŎǳƭǘȅ ƳŜƳōŜǊǎ Ŏŀƴƴƻǘ 

make changes independently in syllabi related to course goals, objectives, standards assessed 

and major topics.  Changes are made collaboratively by the faculty since courses have been 

designed as part of a comprehensive, integrated delivery and assessment system. 
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Appendix 

MIDWAY CHECKPOINT 1:  ADMISSION TO TEACHER EDUCATION        Holistic Scoring Rubric 

CANDIDATE : ____________________________________DATE: ____________       4     Distinguished/Exceeds Benchmark 
3     Proficient/Meets Benchmark 
2     Apprentice/Making Progress 
1 Novice/Little or No Progress 
 

# Standard Sources Overall 
Rating 
(4-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
 
GPA 2.5+ or better                         GPA   ____ 
Passed ACT/SAT or PPST  
Completed 24 hrs minimum                   Y/N 
Completed EDU 100/103 (C or Better)   Y/N 
In or completed EDU 201 (C or Better)  Y/N 
Passed Quiz 80% or better                    Y/N 

  

10 Provides Leadership 
within school, 
community, 
profession 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
 
KEA-SP/liability                                     Y/N 
Background Check                                Y/N 
Signed Code of Ethics                           Y/N 
2 Recommendation Letters                   Y/N 
Teacher Leadership Project (Proposal) 

  

MCD Midway College 
Dispositions 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
 
Row Boat Assignment (4-1)               _____ 
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MIDWAY CHECKPOINT 2:  ADMISSION TO STUDENT TEACHING        Holistic Scoring Rubric 
                
CANDIDATE : ____________________________________DATE: ____________      4     Distinguished/Exceeds Benchmark 

3     Proficient/Meets Benchmark 
2     Apprentice/Making Progress 
1     Novice/Little or No Progress 

  

# Standard Sources Overall 
Rating 
(4-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
Field assessment rating                            ____ 
 
Program GPA  > 2.5  ________      
100% classes completed or enrolled    Y/N 
Criminal check                                      Y/N 
TB Certificate                                        Y/N 
PLT Passed                                          Y/N 
SPA Praxis Passed                               Y/N 
Field hrs complete 80/70/15/6               Y/N 
 

  

2 Designs  and plans 
instruction 
 
 
 

Consensus portfolio rating (4-1)            ____ 
Consensus interview rating (4-1)            ____ 
Field assessment rating                          ____ 

  

3 Creates a learning 
climate for all  
students 

Consensus portfolio rating (4-1)               ____ 
Consensus Interview rating (4-1)             ____ 
Field assessment rating ____ 
 

  

4 Implements and 
manages instructions 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)             ____ 
Field assessment rating (4-1) ____ 
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5 Assesses and 
communicates 
learning results 
 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
 

  

6 Demonstrates the 
implementation of 
technology 
 
 

Consensus portfolio rating (4-1)                              ____ 
Consensus interview rating (4-1)                             ____ 
 

  

7 Reflects on and 
evaluates teaching 
and learning 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
Field assessment rating ____ 
 

  

8 Collaborates with 
colleagues, parents, 
others 
 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
 

  

9 Evaluates teaching 
and implements 
professional 
development 
 

Consensus portfolio rating (4-1)               ____ 
Consensus interview rating (4-1)              ____ 
 

  

10 Provides Leadership 
within school, 
community, 
profession 

Consensus portfolio rating (4-1)              ____ 
Consensus interview rating (4-1)             ____ 
Field assessment rating                          ____ 
 
Teacher Leadership Project (Review of Literature) 

  

MC
D 
 
 

Midway College 
Dispositions 

Consensus portfolio rating (4-1)              ____ 
Consensus interview rating (4-1)             ____ 
 
Row Boat Assignment(4-1)   _____ 
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MIDWAY CHECKPOINT 3:  Program Completion      Holistic Scoring Rubric 
                
CANDIDATE : ____________________________________DATE: ____________      4     Distinguished/Exceeds Benchmark 

3     Proficient/Meets Benchmark 
2     Apprentice/Making Progress 
1     Novice/Little or No Progress 

 
 

# Standard Sources Overall 
Rating 
(4-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating                ____ 
Consensus interview rating               ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 
GPA 2.5+ overall                               GPA  ____ 
GPA 2.5+ professional  courses       GPA  ____ 
GPA academic courses                     GPA ____ 
All courses  complete 124+hrs          Y/N 
 

  

2 Designs  and plans 
instruction 
 
 
 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 

  

3 Creates a learning 
climate for all  students 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 

  

4 Implements and 
manages instructions 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
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5 Assesses and 
communicates learning 
results 
 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 

  

6 Demonstrates the 
implementation of 
technology 
 
 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 

  

7 Reflects on and 
evaluates teaching and 
learning 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 

  

8 Collaborates with 
colleagues, parents, 
others 
 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 

  

9 Evaluates teaching and 
implements 
professional 
development 
 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 

  

10 Provides Leadership 
within school, 
community, profession 

Consensus portfolio rating               ____ 
Consensus interview rating              ____ 
 
Supervising teacher ST evaluations            ____ 
MC Coordinator evaluation                          ____ 
 
Teacher Leadership Project  

  

M 
C 
D 

Midway College 
Dispositions 

Row Boat Assignment                ________   
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Midway College 

Teachers: Professional Leaders Making a Difference  

FIELD STUDENT ASSESSMENT 

Questions can be directed to the Teacher Education Office at (859) 846-5808 or (859) 846-6029.  

Student Name_____________________________ Semester/Year_________________________ 

Classroom Teacher________________________  School _______________________________ 

Grade Level ______________________________ 

 

Directions: Please indicate the number best describing the performance of your Midway College 
education major this semester.  Feel free to not respond to any items that you cannot accurately 
evaluate and to add comments to more fully reflect your responses.  Please return to the Teacher 
Education Office.  Thank you again for providing this valuable experience to the Midway College 
Teacher Education Program students. 
Criteria Distinguished Proficient Apprentice Novice N/A 

1.Takes direction and follows through on    
    plans  assigned           (Standard II) 

  4     3       2        1  N/A 

2.  Ability to work with diverse students 
(Standard III) 

  4     3     2        1  N/A 

3.  Demonstrates  instructional  skills and 
     pedagogy      (Standard IV) 

  4     3     2        1  N/A 

4.  Willingness to accept suggestions, can self  
      assess and change instruction if needed 
(Standard VII) 

  4     3     2        1  N/A 

5.  Knowledge of content(Standard I)   4     3     2        1  N/A 

6.  Promptness and dependability          (MCD)   4     3     2        1  N/A 

7.  Enthusiasm and initiative          (MCD)   4     3     2       1 N/A 

8.  Leadership skills          (Standard X)   4     3     2        1  N/A 

Please add any comments that you feel would be helpful.  Especially useful would be identification 
of special strengths and specific suggestions concerning any weakness noted above.  Use the back of 
the sheet as necessary. 
Comments: 
___________________________________ ___________________________________ 
Classroom Teacher Date         
Ǐ I am interested in having other field students in the future. 
Ǐ I am interested in having a student teacher (requires a masters degree and 4 years teaching 
experience).     Midway College 

Teacher Education Office 
512 E. Stephens Street 
Midway KY 40347 
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Praxis Scores Required for Admission to Student Teaching 

Most recent scores set by the Education Professional Standard Board can be found at: 

http://www.kyepsb.net/TestingResearch/Assessments03.html 

¶ P-5 Elementary 

  Principles of Learning & Teaching: Grades K-6 (0522)  161 
  Elementary Education:  Curriculum, Instruction & Assessment (0011)163 

 

¶ 5-9 Middle 
  Principles of Learning & Teaching: Grades 5-9 (0523)   161 
  Middle School English (0049) 153 (English area of emphasis) 
  Middle School Math (0069) 143 (Math area of emphasis) 
  Middle School Science (0439) 139 (Science area of emphasis) 
  Middle School Social Studies    (0089)     144 (Social Studies area of emphasis) 

 

¶ Dual P-5/5-9 
  Principles of Learning & Teaching: Grades K-6 (0522)  161 
  Principles of Learning & Teaching: Grades 5-9 (0523)   161 
  Elementary Education:  Curriculum, Instruction & Assessment (0011)163 
  Middle School English (0049) 153 (English area of emphasis) 
  Middle School Math (0069) 143 (Math area of emphasis) 
  Middle School Science (0439) 139 (Science area of emphasis) 
  Middle School Social Studies    (0089)     144 (Social Studies area of emphasis) 

 

¶ 8-12 Secondary English 
  Principles of Learning & Teaching: Grades 7-12 (0524)  161  
  English Language, Literature and Composition: Content Knowledge (0041)  160 
  English Language, Literature and Composition Essays (0042)  155 
 

¶ 8-12 Secondary Biology 
  Principles of Learning & Teaching: Grades 7-12 (0524)  161 
  Biology: Content Knowledge, Part I (0231)  156 
  Biology: Content Essays  (0233)  141 
 

http://www.kyepsb.net/TestingResearch/Assessments03.html
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¶ Dual P-5 Elementary/P-12 LBD 
  Principles of Learning & Teaching: Grades K-6 (0522) 161 
  Elementary Education:  Curriculum, Instruction & Assessment (0011)163    
  Education for Exceptional Children: Core Knowledge (0353) 157 
  Education for Exceptional Children: Mild to Moderate Disabilities (0542) 172 

 

¶ Dual 5- 8 Middle/P-12 LBD 
  Principles of Learning & Teaching: Grades 5-9 (30523) 
  Middle School English (0049) 153  (English area of emphasis) 
  Middle School Math (0069) 143  (Math area of emphasis) 
  Middle School Science (0439) 139  (Science area of emphasis) 
  Middle School Social Studies    (0089)     144(Social Studies area of emphasis) 
    Education for Exceptional Children: Core Knowledge (0353) 157 
  Education for Exceptional Children: Mild to Moderate Disabilities (0542) 172 

 

¶ 8-12 Secondary Mathematics 
  Principles of Learning & Teaching: Grades 7-12     (0524)  161 
  Mathematics: Content Knowledge                  (0061)  125 
  Mathematics Proofs, Models, and Problems, Part I  (0063)  141 
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FIELD PLACEMENTS DATA FLOW 

Beginning of Teacher Ed Program 

1. Candidate receives Student Handbook in EDU 100 with the forms for: 
a. Field Placement  (Part 2) 
b. Student Teaching (Part 3) 

Prior to Each Semester 

2. Candidate requests placement for the semester 
a. Field/Student Teaching Placement Request Form 

3. Placement assigned and confirmed by the Director of Field Placement  
a. Contacts made with schools of choice 
b. Email/phone confirmation with school and candidate 

4. Data on approved field placement site entered into TE Database by the TE Staff Assistant 
a. School name in individual candidate record 
b. Data on school (if not already in database) 

5. Reports available: 
a. Summary of Field Assignments (all candidate placements compiled) 

End of Each Semester 

6. Candidate completes placement 
a. A Field Experience Daily Log is completed and signed by teacher for each visit (paper only)  

7. Candidate submits end-of-semester forms 
a. End-of-Semester Documentation of Hours 

i. Signed/confirmed by teacher 
ii. Accompanied by all Field Experience Daily Logs 

b. Field Experience Evaluation 
8. Supervising teacher submits evaluation of candidate by Standards 1, 2, 3, 4, 7, 10 and MCD 

a. Field Student Assessment 
9. Data from forms entered (if not via web)  
10. Reports available  

a. To candidate/advisor/Director of Field Placementς Summary of Student Field 
Placements (listing of placements/hours by individual candidate), Ratings on Standards 
(accumulative across semesters/sites) 

b. To Director of Field Placement ς Effectiveness of Field Placements (quality rating of 
sites) 

c. To TE Faculty ς Analysis of Performance on Standards (compiled/disaggregated) 
Prior to Student Teaching 

11. Candidate requests student teaching placement  
a. Field/Student Teaching Placement Request Form  
b. Collected during interview 

12. Placement assigned and confirmed by the Student Teacher Coordinator 
a. Contacts made with schools of choice 
b. Email/phone confirmation with school and candidate 

13. Data on approved student teaching site entered into TE Database by the TE Staff Assistant 
a. School name in individual candidate record 
b. Data on school (if not already in database) 

End of Clinical Practice (Student Teaching) 

14. Candidate submits evaluation of experience 
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a. Field Experience Evaluation 
15. Supervising teacher submits evaluation of candidate by Kentucky Teacher Standard and 

indicator 
a. Student Teacher Evaluation 

16. Data from forms entered  
17. Reports available  

a. To Director of  Field Placement ς Effectiveness of Placements (quality rating of sites) 
b. To TE Faculty ς Analysis of Performance on Standards (compiled/disaggregated)  
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

E

D

U

 

1

0

0 

History of KERA 

analysis 

Test over 

terminology 

 

Reflection 

 

Discussion 

Reflection 

 

Discussion 

Reflection 

 

Discussion 

Test over 

terminology 

KDE and 

EPSB Website 

discussion 

 

Livetext 

Reflection 

 

Discussion 

 

Test over 

terminology 

 

Reflection 

 

Discussion 

Reflection  

 

Discussion 

Reflection: 

Why I Want to 

be a Teacher 

Teacher 

Leadership 

Project 

introduction  

Leadership 

Analysis 

discussion 

E

D

U

 

1

0

3 

Textbook reading 

and written 

assignments 

Journal essay/ 

reflection 

Exercises from 

textbook 

Tests 

    Read Journal 

articles on line 

   Nontraditional 

Heroes 

E

D

U

 

1

0

4 

Written papers: 

class culture, 

values, holidays, 

gender identity, 

stereotypes, 

racism and 

dilemma of race 

Written report: 

Role of the 

Teacher 

 Written 

Report: Role 

of the 

Teacher 

  Written 

Assignments 

based on 

Internet 

Resources 

Montage 

 Diversity Interview  Educational 

Readings 

(Internet 

readings) 

E

D

U

 

1

0

5 

Textbook reading 

and written 

assignments 

Journal 

Test 

    KDE Web Site 

Assignment 

School Report 

Card 

   How is an 

elementary 

teacher a 

leader? What 

are the 

qualities/challe

nges of a good 

elementary 

school teacher? 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

E

D

U

 

1

0

6 

Middle School 

Dictionary 

Professional 

Middle School 

Article 

Characteristics of 

Middle School 

Report Card 

Website 

Reflection  

Five Middle 

School 

Instructional 

Strategies 

    KDE Website 

Internet 

Research 

Report Card 

Website 

Reflection 

Discussion 

Board 

   Professional 

Middle School 

Article  

Report Card 

Website 

Reflection 

E

D

U

 

1

3

0 

Textbook reading 

and discussions 

Prof. Education 

Journal Article 

Reflection 

Five Effective 

Instructional 

Strategies  

Glossary of Terms 

Activity  

Test 

    Public School 

Report Card 

Reflection 

Glossary of 

Terms Activity 

   How is a 

teacher a leader 

/ What are the 

qualities/challe

nges of a 

secondary 

school teacher? 

 (professional 

development 

opportunities) 

E

D

U

 

2

0

1 

Tests 

Software labs on 

content area 

Student 

Discussion 

 Instructional 

lesson plan 

Student 

discussions 

Instructional 

lesson plan 

Software labs on 

content area 

Spreadsheet labs 

Web page 

development 

Tests 

Software labs 

on content area 

Software labs 

for 

administrative 

support 

Hardware labs 

(digital 

cameras, 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

scanners, 

overhead 

panels, etc.) 

Software 

evaluation  

Student 

discussions 

E

D

U

 

2

0

6 

Test 

Written response 

Community 

resource file   

Reflective 

response 

journals 

Paper on 

societal 

issues  

Societal 

issues 

discussion 

questions 

Community/soci

etal issues 

outside activity 

Societal issues 

discussion 

questions 

Reflective response 

journals 

Test 

Personal plan for 

professional 

development 

Paper on 

societal issues 

Reflective 

response 

journals 

Societal issues 

discussion 

questions 

Reflective 

response journals  

Societal issues 

discussion 

questions 

Community/soci

etal issues 

outside activity 

Community 

resource file   

Community/societal 

issues outside 

activity 

Personal plan 

for professional 

development 

Community/so

cietal issues 

outside activity 

Societal issues 

discussion 

questions 

Personal plan 

for professional 

development 

Community/so

cietal issues 

outside activity 

Community 

resource file 

E

D

U

 

2

1

0 

Theorists Paper 

Tests on readings 

Theorist Quiz 

Midterm and 

Final 

Philosophy of 

Education 

Review of 

Literature/Abstrac

ts 

Lesson Plan 

 

   Online 

research 

Review of 

Literature/Abst

racts 

Textbook 

reading and 

written 

assignments 

Discussion 

responses 

Professional 

Development 

Plan 

Philosophy of 

Education 

Teacher interviews 

and reflection 

Field observation 

 Discussion 

posts and 

responses 

E

D

U

 

2

4

0 

Textbook reading 

and written 

assignments 

Tests 

Literature 

annotation 

representing 

diverse 

populations  

Book Report 

Storytelling 

Book Talk 

Literature 

annotation 

representing 

diverse 

populations  

Storytelling 

Teacher/Child 

Made Book 

Book Talk 

 Video/CD-

ROM of 

childrenôs 

books, Reading  

Rocket 

website, 

childrenôs 

literature 

website review 

Book Report 

Storytelling 

Book 

Discussions 

Teacher/Child Made 

Book 

Literature 

annotation 

representing diverse 

populations  

Storytelling 

  

E Textbook reading, Curriculum Lesson Plan  Collaborative Resource Journal Collaborative Journal  
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

D

U

 

3

1

4 

journal writing 

and reflection 

Art evaluation 

Tests 

web 

Collaborative 

integrated unit 

plan 

 integrated unit plan notebook on 

integrating 

culture, 

diversity, and 

the arts 

materials 

Journal 

ñMuseum of 

Meò 

integrated unit plan 

E

D

U

 

3

1

5 

Demonstrate 

knowledge and 

application of 

special education 

through quizzes 

and homework 

assignments 

Develop a 

KTIP lesson 

plan that 

accommodate

s diverse 

learners 

Write a 

studentôs 

present levels 

of 

performance 

(part of 

referrals, 504 

plans and 

IEPs) 

Observe and 

teach 

struggling 

students in 

the 

classroom  

Draft a pre-

referral 

behavior 

intervention 

plan 

Observe and 

teach struggling 

students in the 

classroom  

Draft a pre-

referral behavior 

intervention plan 

Administer and 

score an early 

literacy measure 

Use 

technology to 

locate relevant 

research and 

resources, 

including 

assistive 

technology 

Observe and 

teach struggling 

students in the 

classroom  

Draft a pre-

referral behavior 

intervention plan 

Interview a special 

educator and others 

Prepare responses to 

situations or role 

plays involving 

parents, students 

and others 

  

E

D

U

 

3

1

6 

Textbook reading, 

journal writing 

and reflective 

responses 

Test 

Writerôs 

Notebook 

Family 

Literacy 

Night 

Class book 

reading 

assignment 

and activities 

construction 

Lesson Plan 

Learning 

Center 

Family 

Literacy 

Night 

Lesson Plan 

Learning 

Center 

Family Literacy 

Night 

Lesson Plan 

Learning Center 

 

Rubrics, role 

playing, and 

conferencing 

Assessment 

assignment 

Investigate 

language arts 

websites and 

resources 

Field experience 

reflections 

Family Literacy 

Night 

   

E

D

U

 

3

1

7 

Textbook reading 

and written 

assignments 

Journal 

Tests 

Plans KTIP 

lesson on 

topic/activity 

in reading 

instruction 

Case Study 

Plans KTIP 

lesson on 

topic/activity 

in reading 

instruction 

Case Study 

Anecdotal or 

Plans KTIP 

lesson on 

topic/activity in 

reading 

instruction 

Case Study 

Field Placement 

Case Study Web Site 

Assignment  

Journal Article 

Abstract 

Case Study 

Book Discussion 

Case Study 

Case Study 

Book discussion 

 Case Study 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

running 

record 

E

D

U

 

3

1

8 

Science and Math 

Notebook 

Test 

Instructional Unit 

Lesson Plan 

Instructional 

Unit 

 Instructional 

Unit 

Instructional Unit Instructional 

Unit 

Interview/ 

Reflection 

Activity  

Instructional Unit 

Peer Review 

  

E

D

U

 

3

1

9 

Tests 

Current Events 

Article 

Jackdaw 

Assignment 

Instructional 

Unit 

Jackdaw 

Assignment 

Instructional 

Unit 

Jackdaw 

Assignment 

 Open 

Response/Rubric 

Peer Review 

Grading Scale 

Jigsaw 

Research 

Jackdaw 

Research  

KDE Website 

Instructional 

Unit Internet 

Resources 

Critical Thinking 

Questions 

Service Learning 

Project 

Peer Review of 

Units 

On-Demand 

Writing Prompt 

and Matching 

Rubric 

Service Learning 

Project 

Peer Review of 

Units 

Jigsaw 

 Service 

Learning 

Project 

E

D

U

 

3

2

1 

Demonstrate 

knowledge of 

disabilities and 

special education 

through quizzes 

and class 

participation 

Analyze and 

modify lesson 

plans to meet 

learning 

needs, 

incorporating 

learning styles 

and 

modalities for 

student 

success 

Identify 

teaching 

strategies for 

specially 

designed 

instruction 

(SDI), based 

on learner 

characteristics 

and needs 

Develop IEP 

goals, 

Analyze and 

modify 

lesson plans 

to meet 

learning 

needs, 

incorporatin

g learning 

styles and 

modalities 

for student 

success 

Identify 

teaching 

strategies for 

specially 

designed 

instruction 

(SDI), based 

on learner 

characteristi

cs and needs 

Develop IEP 

Develop and 

implement a 

lesson plan for 

systematic, 

explicit 

instruction for 

students with 

mild to moderate 

disabilities 

 Identify 

relevant web-

based 

resources for 

parents and 

teachers, 

including 

professional 

sources for 

research and 

literature 

  Conduct a self-

assessment and 

develop a plan 

to prepare for 

LBD Praxis II 

tests 

Discuss content 

of professional 

literature with 

colleagues 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

objectives,  

specially 

designed 

instruction 

(SDI), 

supplementar

y aids and 

services, and 

testing 

accommodati

ons 

goals, 

objectives,  

specially 

designed 

instruction 

(SDI), 

supplementa

ry aids and 

services, and 

testing 

accommodat

ions 

E

D

U

 

3

2

9 

Demonstrate 

knowledge 

through selected 

and constructed 

responses 

Create 

instructional 

components 

of IEP and 

transition 

plans to meet 

student needs 

Develop 

lesson plans 

for secondary 

LBD students 

in basic skills 

and learning 

and study 

strategies 

Identify 

alternative 

strategies and 

materials for 

struggling 

secondary 

students 

Design 

motivation 

strategies for 

secondary 

students 

Create 

instructional 

components of 

IEP and 

transition plans 

to meet student 

needs 

Develop lesson 

plans for 

secondary LBD 

students in basic 

skills and 

learning and 

study strategies 

Identify 

alternative 

strategies and 

materials for 

struggling 

secondary 

students 

 Create 

instructional 

components of 

IEP and 

transition plans 

to meet student 

needs 

Develop lesson 

plans for 

secondary 

LBD students 

in basic skills 

and learning 

and study 

strategies 

Identify 

alternative 

strategies and 

materials for 

struggling 

secondary 

students 

 Describe secondary 

collaborative and  

resource room 

delivery 

Identify transition 

and post-graduation 

resources for 

secondary LBD 

students 

 

  

E

D

U

 

3

3

1 

Text readings, 

quizzes, research 

paper 

 

Unit plan for 

literature and 

writing, field 

experience 

reflections 

 Field experience 

reflections, class 

field experiences 

Practice scoring 

portfolio pieces, 

open responses, 

and on demand 

writing 

Unit plan 

includes 

technology, 

research paper 

requires 

research via 

technology, 

use of 

Field experience 

reflections, 

reflection on 

collaboration 

project, 

reflection on 

insideteaching.or

g 

Class collaboration 

project, teacher 

interviews 

 Class 

collaboration 

project 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

Insideteaching.

org 

E

D

U

 

3

3

2 

Demonstrate 

knowledge and 

application of 

assessment 

through 

quizzes/tests 

Develop IEP 

goals from 

assessment 

information 

  Graph student 

results as part of a 

classroom progress 

measurement 

system 

Prepare unit and 

lesson plan 

assessments for 

evaluating learning 

Administer and 

score curriculum-

based measures 

(CBM) in basic 

skills areas 

Write IEP present 

levels of 

performance from 

data 

Describe 

assessment 

accommodatio

ns and CATS 

online 

procedures for 

students with 

disabilities 

    

E

D

U

 

3

3

6 

 Classic Novels  

Journal 

Plans lessons 

on classic 

novels 

Develop a 

research paper 

Class book 

reading 

assignments 

and planned 

discussion 

Plans 

lessons on 

classic 

novels 

Develop a 

research 

paper 

Field Experience Plans lessons on 

classic novels 

Develop a research 

paper 

Web site 

assignment  

 

Plans lessons on 

classic novels 

Develop a 

research paper 

Philosophy on 

reading and 

writing 

instructional 

strategies 

Field Experience 

Plans lessons on 

classic novels 

Develop a research 

paper 

 Plans lessons 

on classic 

novels 

Develop a 

research paper 

E

D

U

 

3

4

0 

Demonstrate 

knowledge and 

application of 

behavioral 

principles, 

procedures and  

interventions 

through 

quizzes/tests 

 

Identify age-

appropriate 

social skills 

curricula 

Develop IEP 

goals/ 

objectives and 

specially 

designed 

instruction 

(SDI) based 

Design a 

classroom 

management 

plan for a 

high 

structure 

classroom 

that fosters 

self-control 

and self-

discipline 

Implement and 

monitor a 

targeted 

behavioral 

intervention plan 

Implement a 

lesson plan on 

social skills 

Conduct 

components of a 

functional 

behavioral 

assessment 

including direct 

data collection, and 

write a functional 

behavior report as 

part of a behavior 

intervention plan 

Utilize online 

consultation 

and other 

resources for 

designing and 

implementing 

interventions 

 Prepare parent 

communications 

regarding 

challenging 

behaviors and 

positive behavioral 

supports 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

on functional 

behavioral 

assessment 

Design a 

Behavior 

Intervention 

Plan for a 

targeted 

behavior 

E

D

U

 

3

5

0 

Demonstrate 

knowledge 

through selected 

and constructed 

responses 

Develop IEPs 

goals and 

lesson plans 

to meet 

student needs 

for 

independence, 

through 

assistive 

technology 

and supports  

Develop/revis

e a general 

education 

lesson plan, 

based on the 

principles of 

Universal 

Design for 

Learning 

(UDL) 

Identify 

alternative 

strategies, 

software and 

technology 

for struggling 

students, 

based on 

hardware/soft

ware 

evaluations 

   Develop IEPs 

goals and 

lesson plans to 

meet student 

needs for 

independence, 

through 

assistive 

technology and 

supports  

Develop/revise 

a general 

education 

lesson plan, 

based on the 

principles of 

Universal 

Design for 

Learning 

(UDL) 

Identify 

alternative 

strategies, 

software and 

technology for 

struggling 

students, based 

on 

hardware/softw

are evaluations 

Develop IEPs 

goals and lesson 

plans to meet 

student needs for 

independence, 

through assistive 

technology and 

supports  

Develop/revise a 

general 

education lesson 

plan, based on 

the principles of 

Universal Design 

for Learning 

(UDL) 

Identify 

alternative 

strategies, 

software and 

technology for 

struggling 

students, based 

on 

hardware/softwa

re evaluations 

  Develop a 

personal 

Leadership 

Proposal to 

pursue which 

would have a 

positive impact 

on students 

with 

disabilities 

including a 

plan for how to 

implement the 

proposal 

E

D

U

 

Demonstrates 

knowledge and 

application of 

classroom 

 Classroom 

Management 

Plan 

 

Develop floor 

plan that 

facilitates 

instructional 

  Develop a 

personal 

philosophy 

related to 

Prepare a parent 

communication/new

sletter 

Read journal 

article on line 

or select a 

video on 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

3

6

0 

management, 

motivational 

techniques 

through readings, 

homework, 

assignments, and 

tests 

Develop a 

personal 

philosophy related 

to classroom 

management, 

motivational 

techniques, and 

the use of 

assessment data 

for improvement 

Written 

Assignments 

effectiveness classroom 

management, 

motivational 

techniques, and 

the use of 

assessment data 

for improvement 

Reflective 

responses on 

SBE (School 

Based 

Experiences) 

Classroom 

Management 

Styles and 

readings 

Written 

Assignments 

classroom 

management or 

behavior or 

violence 

prevention and 

present in class 

E

D

U

 

3

8

0 

Demonstrate 

knowledge and 

application of 

elementary LBD 

content and issues 

through weekly 

homework, class 

interactions, and 

Praxis practice 

items 

Develop 3 KTIP 

format lesson 

plans to meet IEP 

goals in basic 

skills: reading, 

writing, math 

Include in each 

lesson an 

assessment plan 

that collects data 

on student 

learning 

Include 

Develop 3 

KTIP format 

lesson plans 

to meet IEP 

goals in basic 

skills: 

reading, 

writing, math 

Include in 

each lesson an 

assessment 

plan that 

collects data 

on student 

learning 

Include 

appropriate 

technology in 

lesson plans 

Design parent 

information 

and activities 

to implement 

Prepare a 

reflection on 

the special 

educator as  

collaborative 

teacher 

leader with 

general 

educators 

and students.  

The 

reflection 

will be based 

on 

observation 

and  teacher 

interviews 

regarding 

elementary 

LBD 

resource/spe

cial class 

operations 

Develop and 

present 1 basic 

skills KTIP 

lesson to a group 

of struggling 

students, with 

assessment/refle

ctions on student 

learning. 

Develop 3 KTIP 

format lesson plans 

to meet IEP goals 

in basic skills: 

reading, writing, 

math 

Include in each 

lesson an 

assessment plan 

that collects data 

on student learning 

Include appropriate 

technology in 

lesson plans 

Design parent 

information and 

activities to 

implement at home 

as extensions of the 

lesson plans 

Develop and 

present 1 basic 

skills KTIP lesson 

Develop 3 

KTIP format 

lesson plans to 

meet IEP goals 

in basic skills: 

reading, 

writing, math 

Include in each 

lesson an 

assessment 

plan that 

collects data on 

student 

learning 

Include 

appropriate 

technology in 

lesson plans 

Design parent 

information 

and activities 

to implement 

at home as 

Develop and 

present 1 basic 

skills KTIP 

lesson to a group 

of struggling 

students, with 

assessment/refle

ctions on student 

learning. 

Develop 3 KTIP 

format lesson plans 

to meet IEP goals in 

basic skills: reading, 

writing, math 

Include in each 

lesson an 

assessment plan that 

collects data on 

student learning 

Include appropriate 

technology in lesson 

plans 

Design parent 

information and 

activities to 

implement at home 

as extensions of the 

lesson plans 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

appropriate 

technology in 

lesson plans 

Design parent 

information and 

activities to 

implement at 

home as 

extensions of the 

lesson plans 

at home as 

extensions of 

the lesson 

plans 

and 

strategies for 

managing 

collaborative 

instruction 

in the 

regular 

classroom. 

to a group of 

struggling students, 

with 

assessment/reflecti

ons on student 

learning. 

extensions of 

the lesson 

plans 

Prepare a 

resource 

webliography 

of programs 

and materials 

for basic 

academic skills 

(team project). 

E

D

U

 

3

9

0 

Demonstrate 

knowledge of co-

teaching, 

supplementary 

aids and services, 

and related 

services through 

class participation 

Develop, 

implement 

and monitor 

differentiated 

lesson plans 

for the 

general 

education 

classroom 

(access to 

curriculum)  

Develop, 

implement 

and monitor 

lesson plans 

based on IEP 

goals for 

small group 

or individual 

students 

Develop and 

monitor 

implementati

on of 

Behavior 

Change 

Project 

Observe and 

implement co-

teaching, 

integrated 

therapy and 

other 

collaborative 

practices in the 

classroom 

Conduct informal 

assessment of 

student and 

communicate 

results and 

recommend 

learning goals to 

parents/colleagues/

others 

Research and 

implement 

assistive 

technology in 

the classroom 

as evidenced 

by inclusion in 

lesson plans 

and reflection 

on use of 

technology 

Research 

differentiated 

instruction and 

reflect on 

personal 

performance in 

designing 

effective 

differentiated 

lesson plans 

Develop plans for 

co-teaching lessons  

with general 

education teachers 

(for supportive, 

parallel, 

complementary, 

and/or team 

teaching models)  

Problem-solve 

collaboratively in a 

learning community 

Analyze general 

education setting for 

differentiated 

instruction and 

inclusive strategies 

including integrated 

therapy and develop 

a collaboration plan 

for an individual 

student 

Reflect on and 

articulate 

issues and 

responses to 

potential 

SBDM 

interview 

questions 

related to 

special 

education  

Develop 

Professional 

Growth Plan 

including LBD 

Reflect on and 

articulate 

issues and 

responses to 

potential 

SBDM 

interview 

questions 

related to 

special 

education  

Develop 

Professional 

Growth Plan 

including LBD 

E

D

U

 

4

0

1 

Current Research 

Articles 

Chapter 

Presentations 

Unit Plans 

Current 

Research 

Articles 

Unit Plans 

 Unit Plans 

Best Ever 

Research 

Unit Plans 

 

Chapter 

Presentations  

Unit Plans 

Unit Plans 

Best Ever 

Research 

   

E

D

KTIP-TPA unit KTIP-TPA 

unit 

Classroom 

Observation 

Classroom 

Observation 

KTIP-TPA unit KTIP-TPA KTIP-TPA unit Resource Scavenger Self 

Assessment 

Self 
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 Kentucky Teacher Standard Experiences/ Performance Measures by Course 

 KTS 1 KTS 2 KTS 3 KTS 4 KTS 5 KTS 6 KTS 7 KTS 8 KTS 9 KTS 10 

U

 

4

9

5 

Reflection on data 

analysis 

unit 

Reflection on 

data analysis 

Classroom 

Observation 

Reflection on 

data analysis 

Classroom 

Observation 

Hunt 

Classroom 

Observations 

Professional 

Development 

Plan 

Assessment 

Teacher 

Leadership 

Project 

E

D

U

 

4

9

7 

KTIP-TPA unit KTIP-TPA 

unit 

Classroom 

Observation 

Classroom 

Observation 

KTIP-TPA unit 

Reflection on data 

analysis 

KTIP-TPA 

unit 

Reflection on 

data analysis 

Classroom 

Observation 

KTIP-TPA unit 

Reflection on 

data analysis 

Classroom 

Observation 

Resource Scavenger 

Hunt 

Classroom 

Observations 

Self 

Assessment 

Professional 

Development 

Plan 

Self 

Assessment 

Teacher 

Leadership 

Project 

E

D

U

 

4

9

8 

KTIP-TPA unit KTIP-TPA 

unit 

Classroom 

Observation 

Classroom 

Observation 

KTIP-TPA unit 

Reflection on data 

analysis 

KTIP-TPA 

unit 

Reflection on 

data analysis 

Classroom 

Observation 

KTIP-TPA unit 

Reflection on 

data analysis 

Classroom 

Observation 

Resource Scavenger 

Hunt 

Classroom 

Observations 

Self 

Assessment 

Professional 

Development 

Plan 

Self 

Assessment 

Teacher 

Leadership 

Project 
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MIDWAY CHECKPOINT 1:  ADMISSION TO TEACHER EDUCATION        Holistic Scoring Rubric 

                

       TRADITIONAL MAT 
 
CANDIDATE : ____________________________________DATE: ____________     4        Distinguished/Exceeds Benchmark 

3         Proficient/Meets Benchmark 

2   Apprentice/Making Progress 

1.   Novice/Little or No Progress 

ADMITTANCE STATUS:________________________________________________________________________ 

 

# Standard Sources Overall 
Rating 
(4-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating (4-1)                    ______ 
Consensus interview rating (4-1)                   ______ 
 
GPA 2.5+ or better                         GPA       ______ 
 
Passed Praxis II                                             Y/N 
GRE                              V_____ Q____W______ 
INTERVIEW  (4-1)                                        ______   
 
 

  

10 Provides Leadership 
within school, 
community, 
profession 

Consensus portfolio rating (4-1)                 ______ 
Consensus interview rating (4-1)                ______ 
 
KEA-SP/liability                                             Y/N 
Background Check                                        Y/N 
Signed Code of Ethics                                   Y/N 
2 Recommendation Letters                           Y/N 
Entry essay covering  
 leadership capacity     (4-1)                       ______ 
 

  

MCD Midway College 
Dispositions 

Consensus portfolio rating (4-1)                 ______ 
Consensus interview rating (4-1)                ______ 
 
Letter to Reader (4-1)                                  ______ 
(philosophy and interests) 
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TRADITIONAL MAT 

 
 
MIDWAY CHECKPOINT 2:  ADMISSION TO CLINICAL PRACTICE        Holistic Scoring Rubric 
                
 
 
 
CANDIDATE : ____________________________________DATE: ____________    4     Distinguished/Exceeds Benchmark 
Proficient/Meets Benchmark 
Apprentice/Making Progress 
1     Novice/Little or No Progress 
 

# Standard Sources Overall 
Rating 
(4-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating (4-1)                                         ____ 
Consensus interview rating (4-1)                                        ____ 
Field assessment rating                                                      ____ 
 
Program GPA  > 2.5  ________      
100% classes completed or enrolled                     Y/N 
Criminal check                                                       Y/N 
TB Certificate                                                         Y/N 
PLT Passed                                                           Y/N 
Field hrs complete 80/70/15/6                               Y/N 
Interview with placement officer                            Y/N 
 

  

2 Designs  and plans 
instruction 
 
 
 

Consensus portfolio rating (4-1)                                        ____ 
Consensus interview rating (4-1)                                       ____ 
Field assessment rating                                                     ____ 
(lesson plans) 

  

3 Creates a learning 
climate for all  
students 

Consensus portfolio rating (4-1)                                        ____ 
Consensus Interview rating (4-1)                                      ____ 
Field assessment rating                                                    ____ 
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4 Implements and 
manages instructions 

Consensus portfolio rating (4-1)                                            ____ 
Consensus interview rating 4-1)                                           ____ 
Field assessment rating (4-1)                                               ____ 
 

  

5 Assesses and 
communicates 
learning results 
 

Consensus portfolio rating (4-1)                                           ____ 
Consensus interview rating (4-1)                                          ____ 
Field assessment rating (4-1)                                               ____ 
 

  

6 Demonstrates the 
implementation of 
technology 
 
 

Consensus portfolio rating (4-1)                                           ____ 
Consensus interview rating (4-1)                                          ____ 
Field assessment rating (4-1)                                               ____ 
 

  

7 Reflects on and 
evaluates teaching 
and learning 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                        ____ 
Field assessment rating                                                      ____ 
 

  

8 Collaborates with 
colleagues, parents, 
others 
 

Consensus portfolio rating (4-1)                                         ____ 
Consensus interview rating (4-1)                                        ____ 
Field assessment rating (4-1)                                             ____ 
 

  

9 Evaluates teaching 
and implements 
professional 
development 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                         ____ 
Field assessment rating (4-1)                                              ____ 
 

  

10 Provides Leadership 
within school, 
community, 
profession 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                         ____ 
Field assessment rating                                                       ____ 
 
Teacher Leadership Project (Review of Literature) 

  

MC
D 
 
 

Midway College 
Dispositions 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                         ____ 
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TRADITIONAL MAT 

MIDWAY CHECKPOINT 3:  EXIT FROM CLINICAL PRACTICE        Holistic Scoring Rubric 
                
 
 
CANDIDATE : ____________________________________DATE: ____________      4     Distinguished/Exceeds Benchmark 
                                                                                                                                                                                            3    Proficient/Meets Benchmark 
                                                                                                                                                                                            2    Apprentice/Making Progress 

1     Novice/Little or No Progress 

 # Standard Sources Overall 
Rating 
(3-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating                                                     ____ 
Consensus interview rating                                                    ____ 
 
Supervising teacher ST evaluations                                       ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                    ψψψψ 
 
GPA 3.0 overall                                                               GPA  ____ 
All courses  complete                                                        Y/N 
 

  

2 Designs  and plans 
instruction 
 
 
 

Consensus portfolio rating                                                      ____ 
Consensus interview rating                                                     ____ 
 
Supervising teacher ST evaluations                                        ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                     ____ 
 

  

3 Creates a learning 
climate for all  students 

Consensus portfolio rating                                                      ____ 
Consensus interview rating                                                     ____ 
 
Supervising teacher ST evaluations                                       ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                    ψψψψ 
 
 

  

4 Implements and 
manages instructions 

Consensus portfolio rating                                                     ____ 
Consensus interview rating                                                    ____ 
 
Supervising teacher ST evaluations                                      ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                   ____ 
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5 Assesses and 
communicates learning 
results 
 

Consensus portfolio rating                                                    ____ 
Consensus interview rating                                                   ____ 
 
Supervising teacher ST evaluations                                     ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                  ψψψψ 
 

  

6 Demonstrates the 
implementation of 
technology 
 
 

Consensus portfolio rating                                                ____ 
Consensus interview rating                                            ____ 
 
Supervising teacher ST evaluations                                ____ 
MC Coordinator evaluation                                              ____ 
 

  

7 Reflects on and 
evaluates teaching and 
learning 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Supervising teacher ST evaluations                               ____ 
MC Coordinator evaluation                                             ____ 
 

  

8 Collaborates with 
colleagues, parents, 
others 
 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Supervising teacher ST evaluations                                ____ 
MC Coordinator evaluation                                              ____ 
 

  

9 Evaluates teaching and 
implements 
professional 
development 
 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Supervising teacher ST evaluations                               ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                             ____ 
 
 

  

10 Provides Leadership 
within school, 
community, profession 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Supervising teacher ST evaluations                                ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                             ψψψψ 
 
Teacher Leadership Project  

  

M 
C 
D 

Midway College 
Dispositions 

Dispositions Assignment                                                  ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                              ψψψψ 
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TRADITIONAL ROUTE MAT 

 
MIDWAY CHECKPOINT 4:  Program Completion, Recommendations for Licensure, and Follow-Up         
            
CANDIDATE : ____________________________________COMPLETION DATE: ____________     

Action Taken Action Completed Date  Signature Comments  
TC1 for Statement of Eligibility 
sent 

YES          NO    

Recommendation to do KTIP 
 

YES          NO    

Survey completed by candidate 
and received by program 
director/advisor 

YES          NO    

Candidate self-assessment of 
Dispositions received by the 
program director/advisor 

YES          NO    

Candidate assessment of the 
program received by program 
director/advisor 

YES          NO    

Candidate assessment of clinical 
practice experiences received by 
program director/advisor 

YES          NO    

Surveys sent to employers 
 

YES          NO    

Surveys sent to recent graduates YES          NO    

Surveys sent to P-12 cooperating 
teachers 

YES          NO    

Surveys sent to part-time faculty 
working with candidates 

YES          NO    

Recommendation for 
professional cert 

YES          NO 
 

   

Signatures: 
Program director _____________________________________________________________________________Date_______________________ 
Advisor _____________________________________________________________________________________ Date ___________________ 
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MIDWAY CHECKPOINT 1:  ADMISSION TO TEACHER EDUCATION        Holistic Scoring Rubric 

       

ALTERNATE ROUTE MAT  
       

 CANDIDATE : ____________________________________DATE: ____________     4     Distinguished/Exceeds Benchmark 
3     Proficient/Meets Benchmark 
2     Apprentice/Making Progress 
1     Novice/Little or No Progress 

ADMITTANCE STATUS: _______________________________________________ 

# Standard Sources Overall 

Rating 

(4-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating (4-1)                    ______ 
Consensus interview rating (4-1)                   ______ 
GPA 2.5+ or better                         GPA       ______ 
Passed Praxis II                                             Y/N 
GRE                              V_____ Q____W______ 
INTERVIEW  (4-1)                                        ______   

  

10 Provides Leadership 
within school, 
community, 
profession 

Consensus portfolio rating (4-1)                 ______ 
Consensus interview rating (4-1)                ______ 
KEA-SP/liability                                             Y/N 
Background Check                                        Y/N 
Signed Code of Ethics                                   Y/N 
2 Recommendation Letters                           Y/N 
Entry essay covering  
 leadership capacity     (4-1)                       ______ 
Employment contract                                     Y/N 

  

MCD Midway College 
Dispositions 

Consensus portfolio rating (4-1)                 ______ 
Consensus interview rating (4-1)                ______ 
Letter to Reader (4-1)                                  ______ 
(philosophy and interests) 
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ALTERNATE ROUTE MAT 

MIDWAY CHECKPOINT 2:  PARTICIPATION IN CLINICAL PRACTICE        Holistic Scoring Rubric 

                

 
 
 
CANDIDATE : ____________________________________DATE: ____________                  4     Distinguished/Exceeds Benchmark 

3 Proficient/Meets Benchmark 
2 Apprentice/Making Progress 

Portfolios are assessed at the end of the fall semester and midyear interviews    1     Novice/Little or No Progress 

are conducted by teacher education committee to determine participation status 
# Standard Sources Overall 

Rating 

(4-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating (4-1)                                         ____ 
Consensus interview rating (4-1)                                        ____ 
Program GPA  > 2.5  ________      
100% classes completed or enrolled                     Y/N 
Criminal check                                                           Y/N 
TB Certificate                                                             Y/N 
PLT Passed                                                                  Y/N 
Interview with placement officer                           Y/N 
 

  

2 Designs  and plans 
instruction 
 
 
 

Consensus portfolio rating (4-1)                                        ____ 
Consensus interview rating (4-1)                                       ____ 
 

  

3 Creates a learning 
climate for all  
students 

Consensus portfolio rating (4-1)                                        ____ 
Consensus Interview rating (4-1)                                      ____ 
 

  

4 Implements and 
manages instructions 

Consensus portfolio rating (4-1)                                            ____ 
Consensus interview rating 4-1)                                           ____ 
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5 Assesses and 
communicates 
learning results 
 

Consensus portfolio rating (4-1)                                           ____ 
Consensus interview rating (4-1)                                          ____ 
 

  

6 Demonstrates the 
implementation of 
technology 
 
 

Consensus portfolio rating (4-1)                                           ____ 
Consensus interview rating (4-1)                                          ____ 
 

  

7 Reflects on and 
evaluates teaching 
and learning 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                        ____ 
 

  

8 Collaborates with 
colleagues, parents, 
others 
 

Consensus portfolio rating (4-1)                                         ____ 
Consensus interview rating (4-1)                                        ____ 
 

  

9 Evaluates teaching 
and implements 
professional 
development 
 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                         ____ 
 

  

10 Provides Leadership 
within school, 
community, 
profession 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                         ____ 
) 

  

MC
D 
 
 

Midway College 
Dispositions 

Consensus portfolio rating (4-1)                                          ____ 
Consensus interview rating (4-1)                                         ____ 
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ALTERNATE ROUTE MAT 

MIDWAY CHECKPOINT 3:  EXIT FROM CLINICAL PRACTICE        Holistic Scoring Rubric 
                

 
 
CANDIDATE : ____________________________________DATE: ____________       4      Distinguished/Exceeds Benchmark 

3   Proficient/Meets Benchmark 
2   Apprentice/Making Progress 
1     Novice/Little or No Progress 

 # Standard Sources Overall 
Rating 
(3-1) 

Comments 

1 Demonstrates applied 
content knowledge 

Consensus portfolio rating                                                     ____ 
Consensus interview rating                                                    ____ 
 
Mentor teacher valuations                                       ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                    ____ 
 
GPA 3.0 overall                                                               GPA  ____ 
All courses  complete                                                        Y/N 

  

2 Designs  and plans 
instruction 
 
 
 

Consensus portfolio rating                                                      ____ 
Consensus interview rating                                                     ____ 
 
Mentor teacher evaluations                                        ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻn                                                     ____ 

  

3 Creates a learning 
climate for all  students 

Consensus portfolio rating                                                      ____ 
Consensus interview rating                                                     ____ 
 
Mentor teacher evaluations                                       ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                    ψψψψ 
 

  

4 Implements and 
manages instructions 

Consensus portfolio rating                                                     ____ 
Consensus interview rating                                                    ____ 
 
Mentor teacher evaluations                                      ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                   ____ 
 

  

5 Assesses and 
communicates learning 
results 
 

Consensus portfolio rating                                                    ____ 
Consensus interview rating                                                   ____ 
 
Mentor teacher evaluations                                     ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                                  ψψψψ 
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6 Demonstrates the 
implementation of 
technology 
 
 

Consensus portfolio rating                                                ____ 
Consensus interview rating                                            ____ 
 
Mentor teacher evaluations                                ____ 
MC Coordinator evaluation                                              ____ 
 

  

7 Reflects on and 
evaluates teaching and 
learning 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Mentor teacher evaluations                               ____ 
MC Coordinator evaluation                                             ____ 
 

  

8 Collaborates with 
colleagues, parents, 
others 
 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Mentor teacher  evaluations                                ____ 
MC Coordinator evaluation                                              ____ 
 

  

9 Evaluates teaching and 
implements 
professional 
development 
 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Mentor teacher evaluations                               ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                             ____ 
 
 

  

10 Provides Leadership 
within school, 
community, profession 

Consensus portfolio rating                                               ____ 
Consensus interview rating                                             ____ 
 
Mentor teacher evaluations                                ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                             ψψψψ 
 
 
Teacher Leadership Project  

  

M 
C 
D 

Midway College 
Dispositions 

Dispositions Assignment                                                  ____ 
a/ {ǳǇŜǊǾƛǎƻǊΩǎ ŜǾŀƭǳŀǘƛƻƴ                                              ψψψψ 
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ALTERNATIVE MAT 

MIDWAY CHECKPOINT 4:  Program Completion, Recommendations for Licensure, and Follow-Up         

                

 
CANDIDATE : ____________________________________COMPLETION DATE: ____________     

 ACTION TAKEN Action Completed Date  Signature Comments  

 Recommendation for continuation of TP YES          NO    

 Notification of readiness for KTIP YES          NO    

 Survey completed by candidate and received 
by program director/advisor 

YES          NO    

 Candidate self-assessment of Dispositions 
received by the program director/advisor 

YES          NO    

 Candidate assessment of the program received 
by program director/advisor 

YES          NO    

 Candidate assessment of clinical practice 
experiences received by program 
director/advisor 

YES          NO    

 Surveys sent to employers YES          NO    

 Surveys sent to recent graduates YES          NO    

 Surveys sent to P-12 cooperating teachers YES          NO    

 Surveys sent to part-time faculty working with 
candidates 

YES          NO    

 Recommendation for professional certificate  YES          NO    

Signatures: 
Program director ___________________________________________________________________________Date_______________________ 
 
 
Advisor __________________________________________________________________________________Date ________________________
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Thematic Strands of Professional Curriculum 

aŀǘǊƛȄ ƻŦ wŜƭŀǘƛƻƴǎƘƛǇǎ ƻŦ aƛŘǿŀȅΩǎ ¢ƘŜƳŀǘƛŎ {ǘǊŀƴŘǎ ŀƴŘ CǳƴŎǘƛƻƴǎ ǿƛǘƘ  
Kentucky Teacher Standards 

Thematic strands are elements of the conceptual framework that are threaded throughout the curriculum  
that are necessary to fulfiƭƭ ǘƘŜ ŦǳƴŎǘƛƻƴǎ όǇǳǊǇƻǎŜǎύ ƻŦ ǘƘŜ ǳƴƛǘΩǎ ǘŜŀŎƘŜǊ ǇǊŜǇŀǊŀǘƛƻƴ 

 
Strands  
 
Functions 

Professionalism  
(leadership, best 
practices, and 
constructivism) 

Positive 
Dispositionstowards 

Self & Others 

Critical Thinking 
Skills 

Diversity in Teaching 

Pedagogy 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Curriculum and Methods 
Methods & Collaboration  
KTS 1, 2, 3, 4, 5, 6, 7 
 
Student Teaching & 
Capstone Seminars 
KTS 1, 3, 4, 5, 6 
 
Human Growth and 
Development thru the 
Lifespan  
KTS 2, 3, 4 
 
Reading Theories 
KYS 1, 2, 3, 4  
 
Assessment for  
Teaching and Learning 
KTS 5 
 
Classroom Management 
KTS 2, 3, 4 
 
Integrating Instructional 
Technology and Media into 
Teaching 
KTS 1, 2, 3, 4, 5, 6 
 
Assistive and Adaptive 
Technology 
KTS 2, 3, 4, 5, 6 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 
 
Special Ed Assessment and 
Evaluation 
KTS 1,2,3,4,5 
 
 
 

Human Growth and 
Development thru the 
Lifespan 
KTS 1-10 
 
Student Teaching & 
Capstone Seminars 
KTS 1-10 
 
Classroom Management 
KTS 2, 3, 4 
 
Introduction to Education 
KTS 2, 3, 4, 5, 7 
 
Transition 
KTS 8 
 
LBD Characteristics 
KTS 1, 2, 3, 4, 5 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 

Student Teaching & 
Capstone Seminar 
KTS 7, 8, 9, 10 
 
Curriculum and Methods 
KTS 1, 2, 3, 4, 5,  
 
Assessment for Teaching and 
Learning 
KTS 4, 5, 7, 8, 9, 10 
 
Applied Behavior Analysis 
KTS 5, 6 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 

Student Teaching & Capstone 
Seminar 
KTS 1-10 
 
Classroom Management 
KTS 1-8 
 
Teaching Students with 
Special Needs in the Regular 
Classroom or Intro to Special 
Edu 
KTS 1, 2, 3, 4, 5, 6, 7 
 
Integrating Instructional 
Technology and Media into 
Teaching 
KTS 1, 2, 3, 4, 5, 6 
 
Assessment for Teaching and 
Learning 
KTS 4, 5, 7-10 
 
Applied Behavior Analysis 
KTS 5, 6 
 
Assistive and Adaptive 
Technology 
KTS 6 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 
 
Special Ed Assessment and 
Evaluation 
KTS 1,2,3,4,5 
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Strands  
 
Functions 

Professionalism  
(leadership, best 
practices, and 
constructivism) 

Positive 
Dispositionstowards 

Self & Others 

Critical Thinking 
Skills 

Diversity in Teaching 

Leadership Student Teaching & 
Capstone Seminar 
KTS  10 
 
Foundations of Education 
KTS  10 
 
Introduction to Education 
KTS 10 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 
 
LBD Methods and 
Collaboration 
KTS 2, 3, 4, 5, 8 

Student Teaching & 
Capstone Seminar 
KTS  10 
 
Foundations of Education 
KTS  10 
 
Introduction to Education 
KTS 10 

Student Teaching & 
Capstone Seminar 
KTS  10 
 
Foundations of Education 
KTS  10 
 
Introduction to Education 
KTS 10 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 

Student Teaching & Capstone 
Seminar 
KTS  10 
 
Foundations of Education 
KTS  10 
 
Introduction to Education 
KTS 10 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 

Dispositions Introduction to Education 
KTS 2, 4 
 
Foundations of Education 
KTS 2, 3, 4, 5 
Classroom Management KTS 
3 
 
Education Capstone 
KTS 1-10 
 
 
 
 

Classroom Management 
KTS 3, 4, 5, 7 
 
Adolescent Learning and 
Development 
KTS 2-10 
 
Student Teaching & 
Capstone Seminar 
KTS 4, 5, 7 
 
Introduction to Education  
KTS 3, 7 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 

Classroom Management 
KTS 3, 4, 5, 7 
 
Curriculum and Methods 
KTS 1, 4 
 
Student Teaching & 
Capstone Seminar 
KTS 4, 5, 7 
 
Introduction to Education 
KTS 2 
 
Introduction to Special Ed 
KTS 1, 2, 3, 4, 5, 6 

Classroom Management 
KTS 3, 4, 5, 7 
Curriculum and Methods 
KTS 1, 4 
Student Teaching & Capstone 
Seminar 
KTS 4, 5, 7 
Introduction to Education 
KTS 2 
Classroom Management 
KTS 3 
 
Assessment for Teaching and 
Learning 
KTS 5 
 
LBD Methods and 
Collaboration 
KTS 2, 3, 4, 5, 8 
 
Special Ed Assessment 
KTS 1, 2, 3, 4, 5 

Professional 
Knowledge 
 

Curriculum and Methods for 
Middle and High Schools 
KTS 4 
 
Literacy/Reading in the 
Content Areas 
KTS 1, 2, 3, 4, 5, 6, 8 
 
Reading Theories 
KTS 1, 2, 3, 4, 5 
 
Applied Behavior Analysis 
KTS 2, 3, 4, 5, 

Curriculum and Methods 
for Middle and High 
Schools 
KTS 4 
 
Teaching and Learning  
Seminar  
KTS 7 
 
Literacy/Reading in the 
Content Areas 
KTS 1,2,3, 4, 5, 6, 8 
 
Reading Theories 
KTS 1, 2, 3, 4, 5 
 

Curriculum and Methods for 
Middle and High Schools 
KTS 4, 5, 7 
 
Teaching and Learning  
Seminar 
KTS 1-10  
 
Literacy/Reading in the 
Content Areas 
KTS 1,2,3,4,5,6,8 
 
Reading Theories 
KTS 1, 2, 3, 4, 5 
 

Curriculum and Methods for 
Middle and High Schools 
KTS 4, 5, 7 
 
Teaching and Learning  
Seminar 
KTS 1-10  
 
Literacy/Reading in the 
Content Areas 
KTS 1,2,3,4,5,6,8 
 
Assistive and Adaptive 
Technology 
KTS 5, 6 
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Continuous Assessment Plan   Delineation of Checkpoints - Traditional Route MAT 

Checkpoint I-Admission to Educator Preparation Program  (data on candidates) 

Data  Reviewed Minimum Criteria  When Reviewed Reviewed By Decision Options 

Unit data 
1. Admission 

application  
2. Undergraduate 

transcripts 
 
 
3. GRE scores on V & Q 

GRE writing score 
4. Praxis II Content Area 

Score 
5. Interview 

performance with 
GARC 

6. On-demand writing 
 
7. Interview with 

program director 

 
1. Completed application 
2. Evidence of a degree in a 

certifiable areaτ2.5 GPA in 
content area & 2.5 overall 
GPA 

 
3. V-350  Q-350 

or above 
4. State required scores 
 
5. Proficient (score of 3 or 

above) 
6. Proficient (score of 3 or 

above) 
7. Proficient (sore of 3 or 

above) 

 
 
Twice each month 
June-October 
 
Once each month 
November-May 
 

 
 
GARC 
 
 
 
 
 
 
 
 
 
 
 
Program director 

Admit 
unconditionally 
 
Remediate 
 
Do not admit 

Admissions Portfolio 
1. Letter to Reader 
2. Essay-Interest, 

Philosophy, 
Leadership Capacity 

3. Resume 
4. Code of Ethics 
5. Letters of 

Recommendation 

 
1. Proficient (3 of 4) 
2. Proficient (3 of 4) 

 
 
 

3. Proficient (3 of 4) 
4. Signed Code of  Ethics 
5. Two strong letters of 

recommendation 

As reviewed by the 
GARC 

GARC ¶ Admit  

¶ Do not admit 

¶ Defer  

Admission Exceptions to GRE 

GRE scores will be waived if 
applicant meets one of the 
minimum criteria for waiver 
***Applicant must take the GRE 
once before requesting 
consideration for admission 
exception for GRE 

1. Undergraduate GPA from an 
accredited institution of 3.0 or better 

2. Graduate GPA from an accredited 
institution of 3.0 or better 

3. Midway graduates with GPA of 3.0 or 
better 
 

Twice each month June-
October 
 
Once each month 
November-May 
 

GARC, program director Admit based on 
exceptional academic 
performance with prior 
post secondary work. 

Admission Exceptions to On-
demand Writing  
Applicants will be reconsidered if 
the conditions of the remediation 
are met 
 

¶ The Graduate Admissions and 
Retention Committee (GARC) may 
recommend remediation and 
reschedule that applicant for a GARC 
review once the remediation is 
complete.  

¶ If the applicant does not meet criteria 
after remediation, admission is denied 
and he/she may apply after one year. 

 
 
 
 
 
 
 

Twice each month June-
October 
 
Once each month 
November-May 
 
 
 
 
 
 

GARC, program director ¶ Admit  
 

¶ Do not admit 
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Checkpoint II-Admission to Clinical Practice (feedback on unit and candidate performance) 

Data  Reviewed Minimum Criteria  When Reviewed Reviewed By Decision Options 

1. Application for student 
teaching 

2. Code of ethic  
3. Transcript 
 
 
4. Dispositions 
 
5. Field experiences 
 
 
6. TPA formative portfolio 
 
7. Interview w/ 

placement officer 
8. Letters of 

recommendation 
 
9. Praxis scores 
 
 
10. Health screening 
11. Proof of Insurance 
 
12. Criminal Records Check 

1. All components complete 
with signature of advisor 

2. Signed code of conduct 
3. Completion of all 

coursework with a GPA of 
3.0 

4. Holistic scores of 2 on 
disposition forms 

5. Completion of 80 hours of 
field experiences with 
diversity component met 

6. Holistic score of 3 on each 
task  using TPA rubric 

7. Holistic score of 3 on 
interview 

8. Letters from two 
professors familiar with 
academic preparedness 

9. Submission of praxis 
content tests and PLT 
scores 

10. TB, vision, ear screening 
11. 10.KEA-SP or other proof 

of insurance 
12. Legal clearance  

One semester prior 
to clinical practice 

Field and clinical 
placement officer 
and advisor  

Ready for placement  
 
 
Not ready for 
placement and 
provide the reason 
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Checkpoint III-Exit from Clinical Practice and Coursework (feedback on unit and candidate performance) 

Data  Reviewed Minimum Criteria  When 
Reviewed 

Reviewed By Decision 
Options 

1. GPA 
2. Dispositions 
3. Teaching 

performance 
4. TPA summative 

portfolio 
5. Exit interview and 

portfolios defense 
with question on 
the Code of Ethics 

1. Candidates must have 
3.0 GPA 

2. Holistic score of 3  
3. Holistic score of 3  
4. Holistic score of 4  
5. Holistic score of 3 

(proficient) 

As candidates 
complete 
clinical 
practice and 
coursework 

Teacher 
education 
review 
committee 

¶ Pass ςwith 
grade 
assigned from 
clinical 
faculty 

¶ Do not pass- 

¶ Extend-more 
time needed 
in the 
classroom or 
on meeting 
portfolio 
requirements 

Checkpoint IV-Program Completion, Recommendation for Licensure, and Follow-up                                                                        
(feedback on unit and candidate performance) 

Data  Reviewed Minimum Criteria  When 
Reviewed 

Reviewed By Decision 
Options 

1. Graduation audit 
 
 
2. Praxis II and PLT 

scores 
3. Statement of 

Eligibility  
4. Follow-up surveys 
5. Include questions 
ŀōƻǳǘ ŎŀƴŘƛŘŀǘŜǎΩ 
familiarity with the 
Code of Ethics 

1. Application for 
graduation and 
permission to walk and  
completed coursework 

2. Passing score on 
required tests 

3. All requirement met 
for tests and 
graduation 

4. Sent to employers, 
candidates, recent 
graduates, adjunct 
faculty, and P-12 
partner familiar with 
unit candidates 

March 
 
 
As submitted  
As materials 
are received 
 
 
 
July  

Advisor 
 
 
Certification 
officer 
 
Certification 
officer 
 
Program 
director 
 
 

¶ Recommend to 
registrar for 
graduation  

 
 
 
 

¶ Request 
Statement of 
Eligibility  
 

Rationale for decisions made in Checkpoint III: 

o Teaching performance, portfolio, exit interview, coursework, dispositions, and portfolio 
defense meet expectations  

o Portfolio  does not meet expectations 
o Exit interview and portfolio defense do not meet expectations 
o Teaching performance, dispositions, and coursework do not meet expectations 
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Introduction 

 

¢ƘŜ ǘƘŜƳŜΣ ά¢ŜŀŎƘŜǊǎΥ  tǊƻŦŜǎǎƛƻƴŀƭ [ŜŀŘŜǊǎ aŀƪƛƴƎ ŀ 5ƛŦŦŜǊŜƴŎŜέ ǎǳƎƎŜǎǘǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŜǎǎŜƴǘƛŀƭ 

questions: 

 

 What educational experiences change aspiring candidates into teachers? 
 

 Iƻǿ ǿƛƭƭ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊƻŎŜǎǎŜǎ ƛƴŦƭǳŜƴŎŜ ǘƘŜ ǘŜŀŎƘŜǊ ǘƻ ǎǘǊƛǾŜ ǘƻ ōŜ ŀ άƎƻƻŘ 
ǘŜŀŎƘŜǊέ ǾŜǊǎǳǎ ŀ άƎƻƻŘ ŜƴƻǳƎƘέ ǘŜŀcher? 

 

 What educational experiences will compel the new teacher toward leadership actions, 
contrived to make a difference in the lives of children? 

 

I.The first step toward becoming a teacher is to acquire deep knowledge in the humanities, 

mathematics, and the sciences. 

 

aƛŘǿŀȅΩǎ ¢ŜŀŎƘŜǊ 9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳ ƛǎ ƎǳƛŘŜŘ ōȅ ŀ ŎƭŜŀǊ ǎŜǘ ƻŦ ƛƴǘŜƴǘƛƻƴǎ ŦƻǊ ǘƘŜ ƧƻǳǊƴŜȅ ƻŦ ǘŜŀŎƘŜǊ 

development.  Midway College claims membership in the community leading change in Kentucky 

education.  Throughout Kentucky, teacher educators have an articulated common vision of excellence, 

as expressed in the Kentucky Education Reform Act (KERA).  The Education Professional Standards Board 

(EPSB) has unified efforts through common goals and standards of expectation.  Midway College 

educators embrace the vision for continuous educational improvement. 

 

The bedrock of the curriculum is the liberal arts and the sciences.   Models for understanding our vast 

inheritance of knowledge, new information and ourselves as human beings comes from a study of the 

humanities, mathematics and sciences.  Candidates must have a strong foundation in core academic 

subjects.  The questions of what to teach are answered by academic foundations in arts and sciences.  

Yet to be answered in methods classes are issues of pedagogy.  The focus changes to how to teach.  

Methods classes immerse candidates in experiences designed to bring about understandings of different 

ways of knowing, varied theories, and practices for teaching core content and skills.  The intent of 

Midway education classes is to develop inquisitive, seeking candidates, committed to becoming masters 

of both information and skills.  These learners will be influenced to develop in themselves the 

dispositions of teachers.   

 



January 2010 

 79 

II. The educated person must develop the desire for improvement. 

 

Because teachers are the mosǘ ƛƳǇƻǊǘŀƴǘ ǊŜǎƻǳǊŎŜǎ ƛƴ ŎƭŀǎǎǊƻƻƳǎΣ ǘƘŜ ŎǊƛǘƛŎŀƭ ǘŀǎƪ ƛǎ άǘƻ ŎƻƳǇŜƭ ǿƛǘƘ ŀ 

ǾŜƴƎŜŀƴŎŜέΣ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ Ƙŀōƛǘǎ ƻŦ ƳƛƴŘΣ ƛƴŎƭƛƴŀǘƛƻƴǎ ƻŦ ǎǇƛǊƛǘΣ ŀƴŘ ǇŀǘǘŜǊƴǎ ŦƻǊ ŘŜŎƛǎƛǾŜ ŀŎǘƛƻƴǎ 

directed toward personal formation (Fullan, 2003).  Personal formation is the commitment and the will 

to change oneself in an educative manner (Greenfield, 1980). 

 

 The person must be seen as an ongoing integral process, a process which resists analysis  

 ƛƴǘƻ ǎƛƳǇƭŜǊ ŎƻƴǎǘƛǘǳŜƴǘǎΧΦǿƘƛƭŜ ŀƭƛǾŜΣ ǘƘŜ ǇǊƻŎŜǎǎ ƛǎ ƴŜǾŜǊ ŎƻƳǇƭŜǘŜΤ ǘƘŜ potentialities  

 are never exhausted.  It is the person who grows, learns, makes choices, doubts, acts,  

 and strives, who is guided by morality, who has an inner standpoint, who is creative-that person  makes 

changes in himself and his world (Able, 1976). 

 

III. The teacher has the courage to assume the mantle of leadership. 

 

aƛŘǿŀȅ ŜŘǳŎŀǘƛƻƴ ŦŀŎǳƭǘȅ ŘŜŦƛƴŜ ǘƘŜ ŎƻǊŜ ƻŦ ƭŜŀŘŜǊǎƘƛǇ ŀǎ άŎƻƳƳǳƴƛŎŀǘƛƴƎ ŀ Ǿƛǎƛƻƴ ŀƴŘ ŜƳǇƻǿŜǊƛƴƎ 

ƻǘƘŜǊǎέ όCƻǎǘŜǊΣ мфусύΦ  ¢Ƙƛǎ ǇƘƛƭƻǎƻǇƘȅ ƛƳǇƭƛŜǎ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ǎƘŀǊŜ ǊŜǎǇƻƴǎƛōƛƭƛǘy for the school 

community (Lambert, 1998). 

 

Five assumptions form the conceptual framework for building leadership capacity: 

 

 1. Leadership is not trait theory; leadership and leader are not the same.  Leadership can mean 

(and does mean in this context) the reciprocal learning processes that enable participants to construct 

and negotiate meanings leading to a shared purpose of schooling. 

 

 2. Leadership is about learning that leads to constructive change.  Learning is among 

participants and therefore occurs collectively.  Learning has direction toward a shared purpose. 
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 3. Everyone has the potential and right to work as a leader.  Leading is skilled and complicated 

work that every member of the school community can learn.  Democracy clearly defines the rights of 

individuals to actively participate in the decisions that affect their lives. 

 

 4. Leading is a shared endeavor, the foundation for the democratization of schools.  School 

change is a collective endeavor; therefore, people do this most effectively in the presence of others.  The 

learning journey must be shared; otherwise, shared purpose and action are never achieved. 

 

 5. Leadership requires the redistribution of power and authority.  Shared learning, purpose, 

action, and responsibility demand the realignment of power and authority (Lambert, 1998, p. 8-9). 

 

 

Dispositions 

 

¢ƘŜ bŀǘƛƻƴŀƭ /ƻǳƴŎƛƭ ŦƻǊ !ŎŎǊŜŘƛǘŀǘƛƻƴ ƻŦ ¢ŜŀŎƘŜǊ 9ŘǳŎŀǘƛƻƴΣ b/!¢9 όнллсύ ŘŜŦƛƴŜǎ ŘƛǎǇƻǎƛǘƛƻƴǎ ŀǎΣ άǘƘŜ 

values, commitments, and professional ethics that influence behaviors towards students, families, 

colleagues and communities and affect student learning, motivation and development as well as the 

ŜŘǳŎŀǘƻǊΩǎ ƻǿƴ ǇǊƻŦŜǎǎƛƻƴŀƭ ƎǊƻǿǘƘΦέ   

 

Midway College faculty is focused on providing instruction in dispositions.  This intent is described in the 

Continuous Assessment Plan 2008 as follows: 

 

 The Midway teacher dispositions are inherent in the Conceptual Framework and theme, 

Teachers:  Professional Leaders Making a Difference, and are embedded in the Midway curriculum.  They 

reflect attitudes, values and beliefs that are foundational to the program at Midway and are clearly 

related to expectations in the P-12 education work place. 

 

Midway College Dispositions:  The teacher demonstrates leadership dispositions through a 

deepening knowledge of self and the ability to think critically, solve problems and act decisively; and 

a commitment to cultural values, attitudes and diversity. 
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MCD 1    The teacher leader initiates and supports positive educational change. 

 

MCD 2    The teacher leader demonstrates skills of a reflective educational leader who perceives 

both self and others as empowered. 

 

MCD 3    The teacher leader commits to a deepening understanding of human diversity. 

 

MCD 4    The teacher leader seeks and continually refines teaching practices that communicate 

high expectations and generate enriched learning for all students. 

 

MCD 5    The teacher leader promotes student learning through active knowledge construction. 

 

MCD 6    The teacher leader collaborates in critical thinking for the purpose of instructional 

improvement. 

 

In the Midway College dispositions model of instruction, qualities of leadership are inherent in all 

aspects of the curriculum.  The success or failure of the educational program is tied to the will  or 

dispositions exercised in learning and in the will  to use what has been learned in educational 

improvement processes. 

 

Leadership and efficacy are inseparable.  The Midway strategy for instruction is consistent with Mike 

wǳǘƘŜǊŦƻǊŘΩǎ όнллпύ .ƛƎ LŘŜŀǎΧ9ǎǎŜƴǘƛŀƭ !ǘǘǊƛōǳǘŜǎ ƻŦ 9ȄŎŜƭƭŜƴǘ ¢ŜŀŎƘƛƴƎ.  Rutherford sees the 

components of efficacy as compelling nature, deep content, and pedagogical skills.   

 

 

Dispositions in Introductory Education Courses: 

 

MCD 1  The teacher leader initiates and supports positive educational change. 
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Candidates will define leadership as it relates to the role of teacher and demonstrate in writing an 

understanding of the unique, multi-faceted nature of leadership. 

 

a. Though critical readings and discussions candidates will develop knowledge of definitions 

of leadership which have dominated educational research in the last two decades. 

 

b. Candidates will analyze definitions of leadership in relation to the perceptions, values, 

goals, and suggested actions inherent in each definition. 

 

ŎΦ /ŀƴŘƛŘŀǘŜǎ ǿƛƭƭ ǊŜŀŘ ŎǊƛǘƛŎŀƭƭȅ [ƛƴŘŀ [ŀƳōŜǊǘΩǎ Leadership Capacity for Lasting School 

Improvement (2003). 

 

d. Candidates will respond in discussion and in writing to their role as a teacher leader.  

 

Example Activities: 

 

 Candidates are introduced to Midway College Dispositions in EDU 100. 
 

MCD 2 The teacher leader demonstrates skills of a reflective educational leader who perceives both 

self and others as empowered. 

 

Candidates will develop an understanding of and the skills for reflective thinking. 

 

a. Candidates will define reflective thinking using definitions from varied critical thinking 

models (Kellough, 2003). 

 

       b. Candidates will respond in discussions and writings to give examples of the  
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                  difference between descriptive thinking and reflective thinking. 

 

c. Candidates will gain knowledge of the process of reflection as these processes relate to 

instructional management (Kellough, 2003). 

 

Example Activities: 

 

 In EDU 103 and 210, candidates will critically read information on the history of 
American education.  Discussion and writing activities will focus on philosophies and 
beliefs which have shaped educational practice in the past half century. 

 Candidates will use their knowledge to write reflections in journals, and in class 
activities (EDU 100, 103, 210). 

 Reflective writing and critical thinking is a component of EDU 100, EDU 103, and EDU 
210. 

 

MCD 3 The teacher leader commits to a deepening understanding of human diversity. 

 

Candidates demonstrate knowledge of cultural differences and similarities and show understandings of 

how elements of human uniqueness shape individuals and societies. 

¢ƘŜ ŜƳǇƘŀǎƛǎ ƛƴ ŀƭƭ ŎƭŀǎǎŜǎ ƛǎ ǘƻ ŜȄŀƳƛƴŜ ǿŀȅǎ ǘƻ ǾŀƭǳŜ ŘƛǾŜǊǎƛǘȅ ŀƴŘ ŀǇǇǊƻŀŎƘŜǎ ŦƻǊ ǘƘŜ ǘŜŀŎƘŜǊΩǎ 

response to diversity in the classroom. 

 

        a. Candidates define diversity, drawing from varied historical background          

readings and sociological/psychological essays. 

 

             b. Candidates describe, define, and analyze race, religion, gender, and  

        disability characteristics in relation to the role of the teacher in addressing 

        diversity in the classroom. 

 

Example Activities: 
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 EDU 104, Diversity in the Classroom, is required for all Midway Teacher Education 
candidates.  The course is taught in the first semester of the Teacher Education 
Program. 

 Candidates discuss and write reflectively on their own diverse nature.  
 Candidates identify a person in the environment with cultural characteristics different 

from themselves.  Questions for an interview are developed using guidelines from the 
class discussions.  Candidates interview the identified person and write a descriptive 
response.   

 Candidates view and respond critically in discussions and writing to various race relation 
websites and videos such as: Civil Rights in Kentucky (www.ket.org/civilrights) and the 
ǾƛŘŜƻ ά.ƭǳŜ 9ȅŜǎέ ό±ŜǊƘŀƎƎ ϧ .ŜǊǘǊŀƴ мффрύΦ 

 In EDU 314, Integrating Culture and Diversity into the Curriculum, candidates explore 
cultural diversity as issues of uniqueness which are manifested in literature, drama, 
dance, music, and visual arts.   

 A particular focus in EDU 315, The Exceptional Child and Legal Aspects of Special 
Education, is on the teacher leadership disposition related to diversity. Course content 
and case study assignments build on the attitudes and perceptions of culture, families, 
and communities developed in EDU 206, to appreciate students with a wide range of 
learning needs.   

 Candidates continue to think, discuss, and write about the role of the teacher in a 
diverse classroom in EDU 210 and EDU 360. 

 

MCD 4The teacher leader seeks and continually refines teaching practices              that 

communicate high expectations and generate enriched learning                         for all students. 

 

Candidates will develop knowledge and understanding of the best practices postulates set forth in the 

9ŦŦŜŎǘƛǾŜ {ŎƘƻƻƭǎ wŜǎŜŀǊŎƘ ŀǎ ƛƴǘŜǊǇǊŜǘŜŘ ƛƴ WŜƴǎŜƴ ϧ YƛƭŜȅΩǎ όнлллύ Teaching, Leading, and Learning, 

Chapter Four (4) Effective Teaching:  Knowledge, Performances, and DispositionsτChalk and Talk were 

Never Enough. 

 

a. Candidates will define effective thinking and efficacy (Kellough, 2003). 

 

b. Candidates will analyze examples of knowledge, classroom performances, and 

dispositions that describe effective teachers. 

 

c. Candidates will define emotional literacy and show how effective teaching and emotional 

literacy are intertwined. 

http://www.ket.org/civilrights
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[a-c in Jensen & Kiley, 2000, p. 84-128] 

 

d. Candidates gain knowledge of a broad range of philosophies and strategies for effective 

instructional management (Kellough, 2003, Ch. 1-6). 

 

e. Candidates will be given a knowledge base and guided in developing a plan for 

implementing CHAMPS:  A Proactive and Positive Approach to Classroom Management 

(Sprick, Garrison, & Howard, 1998). 

 

Example Activities: 

 

 In EDU 210, Teaching and Learning I, candidates define, describe, and model the 
effective teaching behaviors inherent in cooperative learning, collaboration, and 
integrative approaches to planning. 

 In EDU 210 and 360, Teaching and Learning II, issues of best practices in both 
instructional management and classroom behavior management and comprise the 
curriculum of these classes.   

 

MCD 5The teacher leader promotes student learning through active  

                        knowledge construction. 

 

Candidates will understand the meaning of constructivism and how constructivist practices are inherent 

in effective teaching. 

 

a. Candidates will have an operative definition of constructivism. 

 

b. Candidates will create lesson plans which demonstrate an understanding of 

constructivism. 
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Example Activities: 

 

 In EDU 100, candidates will read The Midway College Conceptual Framework (2009). 
 Candidates will define constructivism in writings and discussions. 

 

MCD 6The teacher leader collaborates in critical thinking for the purpose of  

                        of instructional improvement. 

 

Candidates will have the knowledge and skills necessary to lead in teaching critical thinking and 

cooperative learning to their students.  As teacher leaders, they will have the knowledge, skills, and 

courage to initiate collaborative, and critical thinking/problem solving processes among teacher peers 

for the purpose of school improvement. 

 

 

a. All Midway College students are required to take CT 101, Critical Thinking. (Paul & Elder, 

2008).  

 

b. EDU 210 and 360 have been identified as courses in which critical thinking is especially 

emphasized. Particular assignments requiring critical thinking skills have been designated for 

these courses.   

 

c. The majority of the Midway College Teacher Education courses address collaboration as 

defined by the Education Professional Standards Board Kentucky Teacher Standard VIII.  

 

Example Activities: 

 

 In EDU 210, candidates review definitions of critical thinking and are required to use 
operative definitions in discussions and writing. 

 EDU 360 continues to build skills in critical thinking and cooperative learning through 
interactive group experiences. 
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When candidates finish EDU 360, they will have completed the introduction to the Midway College 

Dispositions.  Each of the six principles of the dispositions will have been defined, discussed, and 

illustrated with examples and non examples.   

 

Dispositions in Midway College upper level methods courses: 

 

Kentucky teachers are expected to teach all students and support them to achieve at high academic 

standards.  The students are diverse and have a multiplicity of unique learning needs.   

 

Teachers entering the field of teaching must be prepared intellectually to employ varied methods, 

approaches, theories, and strategies. Midway College instructors emphasize the preparation of leaders 

who will make continual decisions to improve instruction. 

 

All methods courses are grounded in constructivism.  Midway College methods classes seek to move 

candidates to use pedagogical skills which go beyond teacher-centered, whole class delivery of 

information, with prescriptive seat work.  Constructivism has many dimensions and often appears under 

the names of cognitive theory, meta-cognition, inquiry learning, social constructivism, and historical 

constructivism. 

 

Midway College methods courses focus on developing a commitment to interactive methods of 

instruction which focus on the co-construction of knowledge:  cooperative group explanations and 

projects.  Candidates are placed in learning cultures where individual understandings, interpretations, 

questions, and original ideas are urged. 

 

The tools for teaching pre-professionals the knowledge base, skills, and commitment to intellectual rigor 

are found in the lesson planning processes taught in each methods class. The explanation is that daily 

and unit instructional planning will reflect an understanding of the Midway College Dispositions and the 

application of each of the six principles. 

 

These essential questions are applied to each core subject:  language arts, mathematics, science, and 

social studies. 
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1. What initiatives in the teaching of language arts, mathematics, science, and social studies will 

require my leadership skills? 

 

2. What are the strengths I bring to the teaching of language arts, math, science, and social 

studies?  How will I improve?  How can I influence peers and students to join in efforts to 

increase student achievement? 

 

3. What are the diverse needs of students in language arts, math, science, and social studies?  How 

will I use the arts as a means to reach diverse needs? 

 

4. What best practices of effective teachers need to be used in the teaching of language arts, 

mathematics, science, and social studies? 

 

5. What are the specific tenets of constructivism in each lesson?  How can I support individual 

students in their own learning and avoid over-direction as the teacher? 

 

6. Are all lessons designed to teach critical thinking?  What specific critical thinking skill(s) are 

being taught in this lesson?  Have I modeled the skill and allowed students to practice the skill 

under my supervision? 

 

The Midway College goal of preparing teachers as leaders who make a difference is the focus of all 

lessons in teacher dispositions, defined as commitment and will.  Lambert (1998) states the goal: 

 

 The work of leadership involves attention to shared learning that 

 leads to shared purpose and action.  In schools, increased leadership  

 capacity means that the principal is one leaderτan important leader. 

 But he or she does not fill all or even most of the roles in the building. 

 ( p. 91-92). 
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High Leadership Capacity schools provide teachers with opportunities  

for skillful participation, which in turn allows their leadership skills to  

flourish ( Lambert, 2003, p. 33). 

 

Michael Fullan (2003) sees the role of leadership as a moral imperative: 

 

 The single key for unlocking the resources and capacities....is an  

 enlarged conception of the moral imperative of school leadership. 

 Paradoxically, this amplified definition of school leader may make 

 the job of school leader more attractive.  It makes the job more 

 ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ǿƻǊǘƘǿƘƛƭŜΧΦǿƘŀǘ ǿŜ ŀǊŜ ǘŀƭƪƛƴƎ ŀōƻǳǘ ƳƻōƛƭƛȊŜǎ  

 ƎǊŜŀǘ ŜŦŦƻǊǘ ƻƴ ǘƘŜ ǇŀǊǘ ƻŦ ƻǘƘŜǊǎΧ(p. 80). 

 

In Paradigms and Promises, William Foster (1986) promotes an educative use of leadership: 

 

 Leadership is not manipulating a group in order to achieve a preset goal;  

 Rather, it is empowering individuals in order to evaluate what goals are  

 Important and what conditions are helpful.  The educative use of leadership 

 results in the empowerment of followers (p. 185-186). 

 

The Midway College teacher leader will act through reflection, through understandings of human 

diversity, through professional practice in accord with high standards, and as a model for constructivist, 

critical thinking. 
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Disposition Assessment Form 

Candidate ______________________________________________________School Placement 

__________________________________________  

Observer ___________________________________________________________________ 

¢Ƙƛǎ ŦƻǊƳ ƛǎ ǳǎŜŘ ǘƻ ǊŜŎƻǊŘ ȅƻǳǊ ƘƻƭƛǎǘƛŎ ŜǾŀƭǳŀǘƛƻƴ ƻŦ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ŘƛǎǇƻǎƛǘƛƻƴǎΦ ¦ǎŜ ȅƻǳǊ ƻōǎŜǊǾŀǘƛƻƴǎ ŀƴŘ Ǉƻǎǘ-observation conferences to 
make your determination.  You may select one of the following to describe your assessƳŜƴǘ ƻŦ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ŘŜƳƻƴǎǘǊŀǘƛƻƴ ƻŦ ŘƛǎǇƻǎƛǘƛƻƴǎ 
expected of Midway College teacher education majors: 

¶ Demonstrated  

¶ Partially Demonstrated 

¶ Not Demonstrated 
!ŦǘŜǊ ŜŀŎƘ ŜǾŀƭǳŀǘƛƻƴΣ ǎŜƭŜŎǘ ǘƘŜ ŘŜǎŎǊƛǇǘƻǊ ǘƘŀǘ ŀƭƛƎƴǎ ȅƻǳǊ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ŘŜƳƻƴǎǘǊŀǘƛƻƴ ƻŦ aƛŘǿŀȅ /ƻƭƭŜƎŜΩǎ ŘƛǎǇƻǎƛǘƛƻƴǎΦ  
Remember to conference with the candidate about his/her demonstration of each disposition. 

******Candidates will use this form to assess their dispositions prior to the first and after the last observation. 

Satisfactory Demonstration on 

Dispositions 

  Observation  1:  Demonstrated  

  Observation  2:  Demonstrated 

  Observation  3:  Demonstrated 

Making Progress Toward Demonstration of 

Dispositions 

 Observation 1:  Partially demonstrated 

 Observation 2:  Partially demonstrated 

 Observation 3:  Partially demonstrated 

Not Making Progress Toward Demonstration of 

Dispositions 

 Observation 1:  Not demonstrated 

    Observation 2:  Not demonstrated 

    Observation 3:  Not demonstrated 

 
Date of Observation 1  _________________________________________________ 
COMMENTS 
______________________________________________________________________________________________________________________
_ 
______________________________________________________________________________________________________________________
____________ 
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Date of Observation 2 _____________________________________________________ 
COMMENTS 
______________________________________________________________________________________________________________________
__ 
______________________________________________________________________________________________________________________
_____________ 
 
 
Date of Observation 3 _____________________________________________________ 
COMMENTS 
______________________________________________________________________________________________________________________
__ 
______________________________________________________________________________________________________________________
_____________
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Disposition Rubric 
Use this form tƻ ŀǎǎŜǎǎ ǘƘŜ ŎŀƴŘƛŘŀǘŜΩǎ ŘƛǎǇƻǎƛǘƛƻƴǎΦ   
 

wŀǘƛƴƎ Ҧ 
LƴŘƛŎŀǘƻǊ Ҩ 

Indicator 
Demonstrated 

D 

Indicator Partially 
Demonstrated 

PD 

Indicator Not 
Demonstrated 

ND 

Indicator 
Rating 

MCD 1 The teacher 
leader initiates and 
supports positive 
educational change. 

 

¶ Communicates ideas 
clearly, concisely, and 
precisely both orally and in 
writing 

¶ Listens to others and 
incorporate their ideas and 
perspectives 

¶ Accommodates individual 
differences (cultural, 
socioeconomic, global, 
etc.) in decisions and 
actions and be able to 
negotiate across these 
differences. 

¶ Mediates and resolve 
conflicts 

 

Sometimes 

¶ Communicates ideas 
clearly, concisely, and 
precisely both orally and 
in writing 

¶ Listens to others and 
incorporate their ideas 
and perspectives 

¶ Accommodates 
individual differences 
(cultural, 
socioeconomic, global, 
etc.) in decisions and 
actions and be able to 
negotiate across these 
differences. 

¶ Mediates and resolve 
conflicts 

 

Fails to: 

¶ Communicate ideas 
clearly, concisely, and 
precisely both orally 
and in writing 

¶ Listen to others and 
incorporate their 
ideas and 
perspectives 

¶ Accommodate 
individual differences 
(cultural, 
socioeconomic, 
global, etc.) in 
decisions and actions 
and be able to 
negotiate across 
these differences. 

¶ Mediate and resolve 
conflicts 

OBSERVATION 1 
D  PD  ND  NA 

 
 

OBSERVATION 2 
D  PD  ND  NA 

 
 

OBSERVATION 3 
D  PD  ND  NA 

MCD 2 The teacher 
leader demonstrates 
skills of a reflective 
educational leader who 
perceives both self and 
others as empowered 

¶ Assesses and analyzes 
student learning, make 
appropriate adjustments 
to instruction, monitor 
student learning, and have 
a positive effect on 
learning for all students  

¶ Engage in self-assessment, 
self-reflection, and analysis 

 

Sometimes: 

¶ Assesses and analyzes 
student learning, make 
appropriate 
adjustments to 
instruction, monitor 
student learning, and 
have a positive effect on 
learning for all students  

¶ Engage in self-

Fails to:   

¶ Assess and analyze 
student learning, 
make appropriate 
adjustments to 
instruction, monitor 
student learning, and 
have a positive effect 
on learning for all 
students  

OBSERVATION 1 
D  PD  ND  NA 

OBSERVATION 2 
D  PD  ND  NA 

OBSERVATION 3 
D  PD  ND  NA 



January 2010 

 95 

assessment, self-
reflection, and analysis 

¶ Engage in self-
assessment, self-
reflection, and 
analysis 

MCD 3 The teacher 
leader commits to a 
deepening 
understanding of human 
diversity. 

¶ Incorporates multiple 
perspectives in the subject 
matter being taught and 
connects lesson, 
instruction, or services to 
ǎǘǳŘŜƴǘǎΩ experiences and 
cultures. 

Sometimes: 

¶ Incorporates multiple 
perspectives in the 
subject matter being 
taught and connects 
lesson, instruction, or 
ǎŜǊǾƛŎŜǎ ǘƻ ǎǘǳŘŜƴǘǎΩ 
experiences and 
cultures. 

Fails to: 

¶ Incorporate multiple 
perspectives in the 
subject matter being 
taught and connects 
lesson, instruction, or 
ǎŜǊǾƛŎŜǎ ǘƻ ǎǘǳŘŜƴǘǎΩ 
experiences and 
cultures. 

 OBSERVATION 1 
 D  PD  ND  NA 

 OBSERVATION 2 
D  PD  ND  NA 

OBSERVATION 3 
D  PD  ND  NA 

MCD 4 The teacher 
leader seeks and 
continually refines 
teaching practices that 
communicate high 
expectations and 
generate enriched 
learning for all students. 

¶ Sets significant and 
challenging objectives for 
students and 
verbally/nonverbally 
communicates confidence 
in students ability to 
achieve these objectives 

Sometimes: 

¶ Sets significant and 
challenging objectives 
for students and 
verbally/nonverbally 
communicates 
confidence in students 
ability to achieve these 
objectives 

Fails to: 

¶ Set significant and 
challenging objectives 
for students and 
verbally/nonverbally 
communicates 
confidence in 
students ability to 
achieve these 
objectives 

 

 OBSERVATION 1 
 D  PD  ND  NA 

 OBSERVATION 2 
 D  PD  ND  NA 

 OBSERVATION 3 
 D  PD  ND  NA 

MCD 5 The teacher 
leader promotes 
student learning 
through active 
knowledge construction. 

¶ Incorporates prior 
knowledge, uses, real-
world contexts,  and 
provides multiple 
explanations and 
instructional strategies  

Sometimes: 

¶ Incorporates prior 
knowledge, uses, real-
world contexts,  and 
provides multiple 
explanations and 
instructional strategies  

Fails to: 

¶ Incorporate prior 
knowledge, uses, 
real-world contexts,  
and provides multiple 
explanations and 
instructional 
strategies  

OBSERVATION 1 
D  PD  ND  NA 

OBSERVATION 2 
D  PD  ND  NA 

OBSERVATION 3 
D  PD  ND  NA 

MCD 6 The teacher 
leader collaborates in 
critical thinking for the 
purpose of instructional 
improvement 

¶ Takes on leadership roles 
and collaborates with 
colleagues to identify and 
design strategies and 
interventions that support 

Sometimes: 

¶ Takes on leadership 
roles and collaborates 
with colleagues to 
identify and design 

Fails to: 

¶ Take on leadership 
roles and collaborates 
with colleagues to 
identify and design 

OBSERVATION 1 
D  PD  ND  NA 

OBSERVATION 2 
D  PD  ND  NA 

OBSERVATION 3 
D  PD  ND  NA 
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student learning and 
contribute to school 
improvements 

strategies and 
interventions that 
support student learning 
and contribute to school 
improvements 

strategies and 
interventions that 
support student 
learning and 
contribute to school 
improvements 
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9ǾƛŘŜƴŎŜ ŦǊƻƳ hōǎŜǊǾŀǘƛƻƴ ƻŦ /ŀƴŘƛŘŀǘŜΩǎ 5ŜƳƻƴǎǘǊŀǘƛƻƴ ƻŦ 5ƛǎǇƻǎƛǘƛƻƴǎ 

 Observation I  Evidence Observation 2 Evidence Observation 3 Evidence 

MCD 1 The teacher leader initiates 
and supports positive educational 
change. 

 

 

 

 

 

 

 

  

MCD 2 The teacher leader 
demonstrates skills of a reflective 
educational leader who perceives 
both self and others as empowered 

 

 

 

 

 

 

  

MCD 3 The teacher leader commits 
to a deepening understanding of 
human diversity. 
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9ǾƛŘŜƴŎŜ ŦǊƻƳ hōǎŜǊǾŀǘƛƻƴ ƻŦ /ŀƴŘƛŘŀǘŜΩǎ 5ŜƳƻƴǎǘǊŀǘƛƻƴ of Dispositions (Continued) 

 Observation I Evidence Observation 2 Evidence Observation 3 Evidence 

MCD 4 The teacher leader seeks and 
continually refines teaching 
practices that communicate high 
expectations and generate enriched 
learning for all students. 

 

 

 

 

 

 

  

MCD 5 The teacher leader promotes 
student learning through active 
knowledge construction. 

 

 

 

 

 

 

  

MCD 6 The teacher leader 
collaborates in critical thinking for 
the purpose of instructional 
improvement 
 
 
 

 

 

  

 


